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CHAPTER II 

REVIEW OF RELATED LITERATURE 

There are two parts that is discussed in this chapter. They are previous 

research and theoretical review. In the previous research, the researcher discusses 

about the previous researches that had been done by other researchers which 

related to the theory. In the theoretical review, the researcher discusses some 

theories and research studies which are relevant with the topic. 

2.1.  Previous Research 

In conducting this research, the researcher takes some references from the 

previous research. The first previous research, the researcher takes the research 

from Wantoro, (2019) entitled “Blended Learning; Integrating Moodle to 

Facilitate Reading Comprehension Activities”. This research examines the 

integration of Moodle to support face-to-face reading class learning activities 

since the management of learning reading comprehension as a single activity in 

the classroom is not sufficient. Students at one of senior high schools in 

Pangkalpinang are participants in this research there are two data sources; 

document analysis and interview. The document analysis is taken from the 

learning activities where Moodle is used to visualize the picture of reading 

comprehension narrative text activities. Data from interviews are used to describe 

students' attitude in integrating Moodle in learning reading comprehension of 

narrative texts. It was described that Moodle, forum and quiz feature, were 

developed to support reading comprehension activities. 

The second research is from Sumarni, (2019) entitled “Teachers’ 

Experiences on the Use of  Google Classroom”. This research reveals the
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teacher’s perception on the use of Google Classroom as a learning media. The 

qualitative research design which applies interview method is carried out. Seven 

high school teachers in Tangerang Selatan, Indonesia, who have actively 

integrated Google Classroom in their teaching for at least one year became the 

participants. Findings showed that teachers use it as a facilitation tool for 

managing students’ tasks, organizing classroom and accommodating students’ 

interaction. In general, teachers perceived the use of Google Classroom was very 

helpful to conduct their virtual classroom. However, teachers stated that they 

needed to maximize other features of Google Classroom as they hadnot explored 

all which would surely bring benefits for theirprofessional development. 

The third research is from Adyati (2018) entitled “Investigating the Effect 

of Blended Learning Activity in Teaching Reading at Second Grade Senior High 

School”. The aim of this research is to know the effective of using blended 

learning techniques in teaching reading at the second grade students of Man 2 

Model Mataram In Academic Year 2017/2018. The purpose of the research is to 

find out the effective of using Blended Learning technique in teaching reading at 

the second grade student of Man 2 Model Mataram. The research method was 

quasi experimental research with nonequivalent control group design. The 

population of the research was of the conducted of two classes as sample; 

Experimental group (XI IS 2) and control group (XI IS 1). XI IS 2 was taught by 

using Blended learning technique of reading while XI IS 1 was taught without 

Blended learning technique of reading. The researcher gave reading test to gather 

the data. The formula that used to analyze the data was t-test. It is supposed to 

know the significant difference between students’ score in experimental group and 
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control group. Based on the computation of the t-test formula, it was found that 

the mean score of the experimental group was 14,21 and the mean score of control 

group was 8,42 after analyzing the data. 

The fourth research is from Azhar, (2018) conduct a research entitled 

“Effectiveness of Google Classroom: Teachers’ Perceptions”. The main purpose 

of the research is to assess teachers’ perception on the effectiveness of Google 

Classroom. The research is carried out through a qualitative research design. The 

sample of the research which uses semi-structured interview method, it consists of 

12 higher education teachers who have implemented Google Classroom for at 

least one semester in their classroom. The data has been put through a 

comprehensive analysis by coding and categorizing the data through NVivo. 

Findings revealed that teachers perceive it as only a facilitation tool that can be 

used for document management and basic classroom management without having 

a significant impact in teaching methodologies. The responses of the teachers in 

this research indicate that lack of user-friendly interface is the main reason for its 

inefficiency. Further researches can be conducted by taking the students’ 

perspective into account. 

The fifth research is from Ghazizadeh, (2017) entitled “The Effect of 

Blended Learning on EFL Learner’s Reading Proficiency”. The purpose of this 

research is determining the effect of blended learning on the reading proficiency of 

Iranian EFL learners. A quasi-experimental design was adopted to reach this 

purpose. Sixty intermediate-level Iranian EFL learners were randomly assigned 

become two groups. The control group received conventional classroom 

instruction in General English, whereas the experimental group received 
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classroom instruction in general English including blended instruction in the 

reading skill. The blended learning material was developed by the researcher. 

Both groups were tested for their reading skills before and after the treatment 

using the reading section of the Preliminary English Test (PET) and their scores 

were compared through an independent t test. The SPSS software was utilized in 

order to analyze the data. The results indicated that blended learning has a 

statistically significant positive effect on the reading proficiency of Iranian EFL 

learners. Blended learning can be adopted in the English language classes, in order 

to facilitate the learning process especially in reading skill. 

The sixth research is from Rodzi, (2016) conduct a research entitled 

“Google Classroom as a Tool for Active Learning” This research provides 

analysis and evaluation of the effectiveness of Google Classroom’s active learning 

activities for data mining subject under the Decision Sciences program. 

Technology Acceptance Model (TAM) has been employed to measure the 

effectiveness of the learning activities. A total of 100 valid unduplicated responses 

from students who enrolled data mining subject were used in this research. The 

results indicated that majority of the students satisfy with the Google Classroom’s 

tool that were introduced in the class. Results of data analyzed showed that all 

ratios are above averages. In particular, comparative performance is good in the 

areas of ease of access, perceived usefulness, communication and interaction, 

instruction delivery and students’ satisfaction towards the Google Classroom’s 

active learning activities. 

 The next research is from Meliawati, Komang, Nitiasih, & Budasi, 

(2014) entitled “Developing Blended Learning Based Reading Materials for the 
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Tenth Grade Multimedia Students of Smk Wira Harapan”. This research was a 

research and development (R&D) study designed by Lee and Owens (2004) 

which involved: need analysis, design, development, implementation, and 

evaluation. The data were gathered through observation, questionnaires, 

interview, validation technique and test. The method of data collections were 

interactive data analysis and ideal theoretic reference. The result of this research 

showed that: (1) the students need specific reading material based on their future 

job; (2) the design of Blended Learning whose purpose was to make the teaching 

and learning process became student- centered activity and makes the students 

become self-assisted language learners; (3) the developed blended learning based 

on reading material had a very high validity; (4) the developed blended learning 

based on reading material could improve the students‟ reading comprehension; 

and (5) In developing and implementing the blended learning based reading 

material, the technical problem was faced by the teacher. 

The last research is from Kim, (2014) entitled “Effects of using mobile 

devices in blended learning for English reading comprehension”. The 

purpose of this research, therefore, was to examine the effects of mobile phone 

usage in blended learning of reading comprehension. Forty-four participants 

were assigned into one experimental (n=23) and one control group (n=21). The 

participants in the experimental group were asked to discuss reading topics 

through their mobile device outside of class each week while those in the 

control group were not. All the participants took pre- and post-tests to compare 

means after the experiment. The results from the research indicated that all the 

participants improved their reading comprehension after the experiment. The 
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findings of this research can provide pedagogical implications and suggestions 

for utilizing mobile phones as an effective and flexible learning tool. 

In this research, there are some differences and similarities between the 

previous researches with this research. The similarities of the research above is 

the use of blended learning and reading comprehension. The differences in this 

research with previous researches is the researcher focuses in using blended 

learning through Google Classroom application as a media to improve reading 

comprehension in narrative text, the location and the participants in this research 

are also different from the previous research . 

2.2. Theoretical Review 

2.2.1. Reading 

2.2.1.1.  Definition of Reading Comprehension 

Reading is an interactive process which the readers can 

construct a meaningful representation of a text and reading must be 

studied from junior high school up to university level. According to 

Brown (2006) reading is the most essential skill in the educational 

context as it can be the assessments for students’ general language 

ability. It means that reading is a process of understanding the 

meaning of a text for readers to get knowledge and new information 

from what they have read. Reading is also a construction of new 

meanings through manipulation of concepts already possessed by the 

reader with resulting meaning. When the readers reads the text, they 

try to get the meaning word by word and sentence by sentence then 
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they interpret the meaning based on the context that bring the result of 

what they have read. Michigan (2009,p. 17) has said that reading is 

the process of constructing meaning through the dynamic interaction 

among: (a) the reader’s existing knowledge, (b) the information 

suggested by the text being read, and (c) the context (purpose) of the 

reading situation. It means that reading is an active process of 

reconstructing meaning from written language. 

Reading comprehension is basically the essence of the reading 

process. Comprehension is also an important aspect of reading. 

Agustinus Suyoto (2008: 1) argues that reading comprehension is the 

ability to read, to understand the main ideas, important details, and 

all understanding. This understanding is closely related to the ability 

to remember the material that they have read. In conclusion, 

comprehension is the whole point of reading. Comprehension 

involves prior knowledge, knowledge of text structure, and an active 

search for information. It means that reading comprehension is the 

search for meaning, actively using the reader’s knowledge of 

vocabulary that including the knowledge of collocations and idioms 

with the text being studied to understand each new thing the reader 

reads. 

2.2.1.2.   Kinds of Reading 

There are two different kinds of reading. They are extensive 

reading and intensive reading. 
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1.  Extensive Reading 

There are some different definitions for extensive reading. 

Hedge (2003) described it includes as skimming and scanning 

activities while Hafiz and Tudor (1989 as cited in Alyousef 2005) 

expressed that exposing learners to large quantities of meaningful and 

fascinating materials and activities will have a significant impact on 

the learners’ knowledge of L2. Hedge (2003) stated that extensive 

reading differs based on learners’ motivation and School resources. A 

highly motivated and well-trained teacher can certainly select 

appropriate materials and activities for their own learners. In addition, 

extensive reading helps learners to gain their independency through 

reading either in class or at home. 

According to Carrell and Eisterhold (1983 as cited in Alyousef 

2005), extensive reading activities can be beneficial in aiding learners 

to become self-directed individuals who are searching for meaning 

provided that they are based on student-selected texts that learners 

will be interested in what they are reading. The process of choosing 

reading texts will be done according to content, level of difficulty, and 

length. Hedge (2003) mentioned the benefits of extensive reading, 

students can make their language proficiency, advance in their reading 

skill, become more independent in their learning, learn cultural 

knowledge, and expand confidence and incentive to continue their 

own learning. 
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2.  Intensive Reading 

In reading type, the readers usually read a page to find out the 

meaning and to be familiar with the strategies of writing. It through 

this reading, students can get fundamental practice in performing 

these strategies based on a series of materials. These strategies can be 

either text-related or learner-related. The first, it involves recognition 

of text organization and the second, it involves strategies like 

linguistic, schematic, and metacognitive strategies (Hedge, 2003). 

Yang, Dai, and Gao (2012) expressed that intensive reading is 

useful to develop reading comprehension. Stahl (2003) found that 

there is relationship between intensive reading activities and language 

proficiency. Paran (2003) states that teachers need intensive reading 

to increase the three phases of learning, it is called pre, during, and 

post-reading for better language readiness, retention, and activation 

strategies. Pollar, Durodo, Gonzalez, Simmons, Kwok, Taylor, Davis, 

and Simmons (2011) stated that intensive reading is considered as a 

significant instrument for improving reading comprehension. 

2.2.1.3.  Strategies of Reading Process 

Dymock & Nicholson (2010) states that there are five reading 

strategies. Those strategies are explained in this section, they are: 

1. Activating and Using Background Knowledge 

In this strategy, the teacher stimulates the students by inviting 
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them to recall their knowledge about the text before they are going to 

read, the stimulates need to provide into reading process and the 

process of learning to read 

2. Generating and Asking Questions 

In this strategy, the teacher gives students some questions 

related to the text to encourage the students’ curiosity  and 

willingness to start their reading and readers ask themselves pertinent 

questions in reading the text. This strategy assists readers to combine 

information, recognize main ideas, and summarize information. 

Asking appropriate questions permits successful readers to 

concentrate on the most important information of a text (Wood, 

Woloshyn, & Willoughby, 1995). Creating relevant questions helps 

good readers to concentrate on difficulties with comprehension and to 

take the necessary actions to solve those problems (Pressley, 

Symons, McGoldrick, & Snyder, 1995). 

3.  Making Inferences 

Readers assess or draw conclusions from information in a 

text. In this strategy, writers do not always provide full information 

about a topic, place, personality, or happening. Instead, they provide 

information that readers can use to read by making inferences that 

integrate information of the text with their previous knowledge. 

Through this process, readers can improve their skills to make 

meaning. Being able to make inferences is an important factor for 
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readers’ successful reading (Anderson & Pearson, 1984; Hansen& 

Pearson, 1983). 

4.   Predicting 

In this strategy, readers are able to gain meaning from a text 

by making educated guesses. Successful readers apply forecasting to 

make their existing knowledge to new information from a text to 

obtain meaning from what they read. Before reading, readers may 

apply what they know about a writer to forecast what a text will be 

about. The title of a text can operate memories of texts with the same 

content, permitting them to guess the content of a new text. 

5.  Analyzing Text Structure 

  In this strategy, the teacher explains the structure of the text to 

help the students following the author thoughts, finding main idea, 

topic sentence, and details 

6.   Creating Mental Image  

In this strategy, the teacher stimulates the students to visualize 

what happen in the text. 

7.  Summarizing 

This strategy enables the students to restate the main points 

and delete irrelevant details which show the full understanding of the 

whole text. 
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2.2.2.  Narrative Text 

2.2.2.1.  Definition of Narrative Text 

Narrative text is the form of a text that tells or relates the story 

of acts or events, some usually tell about persons, places, animals and 

things. The main function of this text is to entertain the readers. The 

social function of the narrative text is to inform and entertain. 

Narrative text will tell the story with amusing way. It is intended to 

entertain, stimulate emotions, motivate, guide and even to teach the 

readers. Narrative text is the form of a text that tells or relates the 

story of acts or events, some usually tell about persons, places, 

animals and things. According to Rebecca (2010, p.1), a narrative text 

is a text which relates a series of logical, and chronologically related 

events that are caused or experienced by factors. In addition, 

Djatmika and Wulandari (2013, p.3) define a narrative text as a type 

of text which can amuse the reader or the listener and also has a moral 

value inside the story. The social function of this text is to entertain 

the readers.. Narrative text will tell the story with amusing way.  

A    narrative    text    has    a    structural organization     that     

includes     orientation, complication,   and   resolution   (Djatmika   & 

Wulandari,   2013,   PP.18-19).    In   addition, Djatmika  and  

Wulandari  (2013,  p.100)  say that  narrative  text  itself  has  some  

textures, which   is   preposition,   conjunction,   adverb, adverbial 

phrase, adverb of time, noun phrase, tenses (past tense and past 

perfect tense), and also direct and indirect speech 
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2.2.3. Blended Learning 

2.2.3.1. Definition of Blended Learning 

Nowadays, blended learning is being popular in education 

context. AbouRezk (2014: 7) states that blended learning integrates 

face to face teaching method with computer based activities to make 

an integrated teaching approach. Kennedy (2014) in AbouRezk 

(2014: 6) , mentions that blended learning called as a strategy that can 

help teachers to achieve the things what must done in order to get  a 

deeper comprehension and  make the students to work in learning 

process. Moreover, Torris et al. (2013:3) point out that the term 

blended learning actually refers to the utilizing of technology and face 

to face teaching interaction. 

The term “blended learning” is regarded as a new term in 

relation to the development of the 21st century technology (Wright, 

2017). There are some definitions of what so called blended learning. 

One of them argues that blended learning is applied using various 

multi-media applied in an ideal way to solve problems (Keshta & 

Harb, 2013). Blended learning combines face- to-face method and the 

use of computer in teaching learning process (Grgurovic, 2011). 

Blended learning aims at providing effective and efficient learning 

experience by combining learning environment which suits the 

students (Chansamrong, 2014). 

Geraldine (2011:9) explains that blended learning refers to the 

enlarging students centered experience by using various strategies 
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which is achieved by integrating face to face interaction and internet 

computer technology. As stated by Krasnova (2015:3) defines 

blended learning as a teaching method which combines the 

collaboration of face to face teaching technique and online interaction. 

Therefore, Vernadakis et al. (2012:1) emphasizes that blended 

learning is teaching  and learning process that is happened in both of 

face to  face classroom  and online learning. Moreover, blended 

learning is defined as the composite between web and individual 

interaction of teacher and students which use both of them; web and 

individual interaction (Aleksic & Ivanovic, 2013:1). According to 

Akkoyunlu & Soylu (2008:1) point out that blended learning 

atmosphere can combine the benefits in e- learning teaching method 

between the profits in traditional teaching method. 

Sen (2011:1) defines that blended learning can be seen as the 

combination of online and face to face learning, blended learning’s aim 

is providing the efficient and effective teaching instruction by 

combining both of them. Blended learning called as hybrid learning 

where the face to face interaction combined with online activities. 

Blended learning is the combination of classroom face to face teaching 

and learning between online teaching and learning. 

It also can be defined in broader definition that blended 

learning can be called as Hybrid Learning where it is the combination 

or mixed method between face to face classroom and online activities 

in order to blend both of the teaching models. Blended learning can be 
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defined as the concept of the use of various technology media that 

combined with traditional, face to face classroom (Picciano, 2006:3). 

2.2.3.2.  The Advantage of Blended learning  

Blended learning has following advantages, they are: 

1. Blended learning is part of learning that is done through ICT, 

online or offline mode so that teachers and students get more time 

in the classroom for creative and cooperative exercise. 

2. Students can gain the advantage of online learning and CAI 

without losing social interaction element and human touch in 

traditional teaching. 

3. It provides more scope for communication. Communication cycle 

is completed in blended learning which is not possible if we 

follow only traditional approach. 

4. Students become more techno savvy and they gain enhanced 

digital fluency. 

5. Students have more strengthened professionalism as they develop 

qualities like self-motivation, self-responsibility, and discipline. 

6. It updates course content and so gives new life to established 

courses 

2.2.4. Google Classroom 

2.2.4.1.  Definition of Google Classroom 

Tonmoy (2018:1) explains that Google Classroom (GC) is a 

recent development of Google for academic institutions to ensure a 
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blended learning platform to simplify creating, distributing and 

grading assignments in a paperless way. It combines online digital 

media with traditional classroom methods. Iftakhar (2016:12) 

mentions that Google Classroom (GC)  is considered as one of the 

best platforms out there for enhancing teachers' workflow. It 

provides a set of powerful features that make it an ideal tool to use 

with students. Google Classroom helps teachers save time, keep 

classes organized, and improve communication with students. It is 

available to anyone with Google Apps for Education, a free suite of 

productivity tools including Gmail, Drive and Docs. Moreover, it is 

a convenient way for the teachers to engage students online for 

asking questions, discussing any topic with teacher and classmates 

and submitting assignments. Google Classroom can help teachers 

manage the creation and collection of student assignments in a 

paperless environment, basically leveraging the framework of 

Google Docs, Drive and other Apps. Google classroom allows 

teachers to spend more time with their students and less time on the 

paperwork, and it is now even better. Google's latest announcement 

brings new functionality to Google Classroom. Included in the new 

functionality is the ability to add more than one teacher, as well as 

to preparing for classes in advance as well.  

2.2.4.2.   How Google Classroom works 

Google Classroom is not a well-known platform for us. 

Therefore, there are some guidelines to set up Google Classroom is 
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provided here, they are: 

1. Visit classroom.google.com. Earlier Google Classroom was 

associated with institution based email addresses. Therefore, only 

teachers and students having institute based domain could use 

Google Classroom. In March 2017, Google opened Classroom to 

allow any personal Google users to join classes without the 

requirement of having a G Suite for Education account, and in 

April, it became possible for any personal Google user to create 

and teach a class. 

 

2. Click on the “+” button to create your first class. You can find this 

“+” button next to your email address. Then press on the “Create 

Class” button. 

3. Add a class name and a section, for example, reading 

comprehension; XI MIPA. 

4. You can add details of your class in the “About” tab. You can add 

a class description and instructions for the students. You can also 

mention in which room students meet for the traditional classes. 

Teacher’s email address and Google Drive folder for classroom 

materials can also be added. You can attach your course outline 
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and lesson plan at the bottom. 

 

5. Now students can join the classroom. If they have an 

institutional Google account it is easier to join. Ask them to log 

in to Google Classroom through their personal accounts. They 

have to click the “+” button and it will ask for a class code. 

Find your class code in the “Stream” tab and inform your 

students the code they will use to join your classroom. 

 

If students do not have the institutional Google account, 

ask them to create a personal Google account. Collect their 

Google accounts and invite them to join Google Classroom in 

“Students” tab. In this case students will not require any class 

code to join your classroom. 
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When the Google classroom is ready to operate, you will 

find a “+” button at the right bottom of the screen. You can do 

the following activities in Google Classroom by clicking on it: 

a. Create announcement: This section is used for announcing any 

kind of update about the class. You can upload files, Google 

Drive, videos and web links  as class materials as well. 

b. Create assignment: This is the most important feature of Google 

Classroom. Here you can post an assignment which students are to 

submit within due time. Similar to the announcement section you 

can upload files, Google Drive, videos and web links. Students can 

see their assignment in the class “Stream”. They can download the 

materials and complete their assignments. On the top right, they 

will see three boxes (Turn In, Comments, and Share). They have 

select “Turn In”. Then a window will appear to ask them to 

confirm. They have to click on the blue box labeled “Turn In” to 

confirm their submission. As a teacher, you will receive an email 

notification of the submission of the assignment. You will be able 
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to check all the assignments and grade them. Finally, you can 

return the assignments with your feedbacks and grades. 

c. Create question: This section is very effective to create question 

for and discuss answers with students. Here students can edit their 

answers and reply to each other if the teacher permits. 

d. Reuse post: In this section teacher can reuse any important post 

(announcement, assignment or question) that s/he used earlier in 

this classroom or another classroom. 

2.2.4.3. The Benefits and Limitations of Google Classroom 

1. The Benefits of Google Classroom 

Janzen, M. (2014) states  some following benefits of using 

Google Classroom. 

a. Easy to use, it means that the design of Google Classroom’s 

purposefully simplifies the instructional interface and options 

used for delivering and tracking assignments; communication 

with the entire course or individuals is also simplified through 

announcements, email, and push notifications."(Janzen, M. 

2014) 

b. Saves time, Google classroom is designed to save time. It 

integrates and automates the use of other Google apps, 

including docs, slides, and spreadsheets, the process of 

administering document distribution, grading, formative 

assessment, and feedback is simplified and streamlined. 

Chehayeb, A. (2015) states that Google Classroom Software 
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Engineer mentions that they built classroom "to save time". He 

claims that Google is launching with some features like export 

grades to Google Sheets, easier to update grade point scale 

,keyboard navigation for entering grades, sort by name on 

grading page etc to save teachers' time. 

c. Cloud-based, (Mary, 2014) states that Google Classroom 

presents more professional and authentic technology to use in 

learning process as Google apps represent "a significant 

portion of cloud-based enterprise communications tools used 

throughout the professional workforce."  

d. Flexible, it means that this app is easily accessible and useable 

to instructors and learners in both face-to-face learning 

environments and fully online environment. ( Mary, 2014) said 

that this enables educators to explore and influence "flipped 

instructional methods more easily as well as automate and 

organize the distribution and collection of assignments and 

communications in multiple instructional milieus."  

e. Free, Google Classroom is not necessarily available to 

learners without access to an educational institution but 

anyone can access to all the other apps, such as Drive, Docs, 

Spreadsheets, Slides, etc. simply by signing up for a Google 

account. 

f. Mobile-friendly: Google Classroom is designed to be 

responsive. It is easy to use on any mobile device. "Mobile 
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access to learning materials that are attractive and easy to 

interact with is critical in today’s web connected learning 

environments”. (Janzen, M 2014) Keeler, A. (2014) also 

mentions several other benefits of using Google Classroom. 

She mentions how Google Classroom ensure streamline 

counseling only by posting an announcement. Crawford, A. R. 

(2015) states that the facilitation of Google Classroom is 

collaborative learning. Here teacher can upload materials and 

can give feedback to students in the learning process and the 

students also can upload materials and make personal 

comment. Moreover, students can collaborate with each other, 

they can share their documents and assignment and they can 

produce the best assignment. Keeler, A (2014) also states that 

Google classroom encourage collaboration between students. 

2. The Limitations of Google Classroom 

Despite various benefits, there are some limitations of 

Google Classroom. Followings are some of them as mentioned 

by C. Pappas, they are: 

a. Limited integration options, Google Classroom is not 

synchronized with Google Calendar or any other calendar. It 

becomes difficult for the teacher to organize teaching 

materials and set deadlines for assignments. 

b. Too “googlish”, Pappas defines Google Classroom as too 

much "googlish". It is equipped with several buttons which 
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are familiar to Google users only. Therefore, those who are 

the first time users (students at primary and secondary levels 

for example) of Google products may get confused or take 

more time to get accustomed to the icons. Only YouTube is 

integrated with Google Classroom to help video sharing. 

Other popular tools like facebook, Slideshare etc. are not 

built-in with Google Classroom. 

c. No automated updates, Google Classroom does not take the 

update on activity-feeds automatically. Learners have to 

refresh on regular basis otherwise, they may miss an 

important announcement. 

d. Difficult learner sharing, Sharing a document with other 

classmates is impossible if a student does not become the 

owner of a document. However, if they become the owner of 

a document they will need an approval from teacher to share 

their document. 

e. Editing problems, After creating and distributing assignment, 

learners become owners of the document. As an owner, they 

are given the authority to edit it. Eventually, they can delete 

any part of the assignment if they want, though it occurs 

accidentally by some notorious students. 

f. No automated quizzes and tests, Google Classroom has no 

provision for automated quizzes and tests. Therefore it is 

unable to replace other available Learning Management 
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System (LMS) completely. In most cases, Google Classroom 

is more appropriate as a blended learning platform than a 

fully online LMS. 

g. Impersonal: In spite of offering a blended learning platform, 

it has not integrated other chatting apps like Google 

Hangouts. Thus, it becomes difficult for online interaction 

between teachers and learners through Google documents 

only. Unfortunately, there is no way to have a live chat in 

Google Classroom; at least, not yet. 

2.3.  Conceptual Framework 

English is very important in this era, it is taught in Indonesia 

as a foreign language from junior high school up to university level. 

The students are expected to master English so that they can 

communicate with foreigners , can get a lot of information from 

English literatures, and can compete with students from other 

countries to get a good achievement. At schools, students are taught 

four skills, they are listening, speaking, reading, and writing. 

Among those skills, Reading is one of important skill for students. 

In reading, students are able to know the meanings of texts and the 

ideas behind words. It is very difficult for students, it is because the 

students should try to get the meaning word by word and sentence 

by sentence then they should interpret the meaning based on the 

context that brings the result of what they had read especially in 

narrative text. In reality, students are difficult to comprehend 
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English text, it happens because students do not master many 

vocabularies and the students feel bored with conventional learning 

process, so they do not have motivation to learn. Therefore, students 

need some media and appropriate strategy to teach the students in 

the reading class. 

In this case, the researcher gives an alternative way by using 

blended leaning and Google Classroom application as a media. 

Blended learning is teaching and learning process happened in both 

face to face classroom and online classroom. Blended learning do 

not only help the students to be more active in reading activity but 

also make the students comprehend reading text because in this era 

many students use their hand phone to study, so it means that 

blended learning is an effective way to make the students feel enjoy 

in the learning process and it can overcome the problem that occur 

in learning process. In other words, by using blended learning, the 

students can get more information in reading comprehension 

especially in narrative text. In order to help the students in getting 

the material about narrative texts, the teacher should have an 

appropriate media. One of media which can be used is Google 

Classroom application because using Google Classroom application 

can save time, keep classes organized and improve communication 

with student. In conclusion, the researcher uses blended learning 

through Google Classroom application in teaching reading 

comprehension, especially in narrative text. 


