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CHAPTER I  

INTRODUCTION  

 

This chapter is divided into seven subs, they are background of the study, 

identification of the problem, statement of the problem, objective of the study, 

hypothesis of the study, limitation of the study and the last section of this chapter 

is significance of the study. 

 

1.1 Background of the Study 

English is a most popular language in the 21st century because it becomes 

an international language used to communicate with people in this world. It is 

a communication tool used in some aspects of the human life such as in 

education, business, economic, politic, social and culture, etc. It is why 

English is used as an importance subject in every level of school such as in 

Kindergarten School until Senior High School.  

Speaking is the most important skill that must be mastered by students in 

learning English language than other skills such as reading, writing and 

listening skill. Speaking is as a final product of language learning for students 

after they master other skills. Speaking also needs to be combined with 

listening skill because if the learners have good listening skill they must be 

good in speaking skill. Brown (2004:140) stated that speaking is a productive 

skill that can be observed directly and empirically, those observations are 

invariably colored by the accuracy and effectiveness of a test takerôs listening 

skill, which compromises the reliability and validity of an oral production test. 

Meanwhile, according to Harmer (2007:123), good speaking activities 

can and should be extremely engaging for the students. If theyare all 

participating fully  and if the teacher has set up the activity properly and can 

give sympathetic and useful feedback, they will get tremendous satisfaction 

from it. It means that teacher has to encourage all of students to speak up in 

the classroom by using some interesting methods or techniques. 
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There are some techniques of communicative language teaching method 

such as role-play, interviews, information gap, games, language 

exchanges,learning by teaching, etc. The techniques are hoped to help students 

speak up wherever especially in the classroom.  

Fallahi, Malayeri, & Bayat (2015:186) stated that information gap is a 

kind of structured output task. These are like completing a task by obtaining 

missing information, conveying telephone message, and expressing an 

opinion. It means that an information gap technique is one kind of 

communicative approach where two students complete a task by asking and 

answering questions related to the materials in a pair. Students can interact 

easily to each other while the teacher controls them. This is the effective 

technique to teach Speaking in senior high school. 

There are two problems faced by eleventh grade students in the English 

teaching learning process. The first problem is from the students. For example 

they have less vocabulary and were shy to practice English speaking, so they 

cannot explore their ideas or opinions well. The other problem is from the 

teacher. He uses traditional method and does not use interesting media, so he 

dominates English speaking than his students. Even the students look bored in 

the English teaching learning process. 

In conclusion, information gap technique is the excellent technique for 

teaching English Speaking. The classroom will be the attractive situation 

because all of students are not shy to speak English in pairs. Thus, the 

researcher conducted the study entitled ñThe Effectiveness of Information Gap 

Technique in Teaching Speaking (A True Experimental Research at the 

Eleventh Grade Students of MA NahdlatulUlama` BatealitJepara in the 

Academic Year of 2017/2018)ò. 

https://en.wikipedia.org/wiki/Information_gap_activity
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1.2  Identificationsof the Problem 

Speaking is the skill that needs a lot of practices because it is as a product 

in learning English language. Teaching Speaking is the way to courage 

students to be more active by giving opportunities to speak English in the 

classroom. The teacher also needs to use more creative ways in teaching 

Speaking such as the useof media and technique during the teaching learning 

process so that the students will more comfort to learn English.  

To identify the problems in the field, the researcher observed the 

teaching learning process in the eleventh grade students of MA 

NahdlatulUlamaô BatealitJepara.The researcher found two problems related to 

the students and the teacher. 

The first problem was related to the students. The students had low 

motivation in English lesson. They looked bored and did something they liked 

to do such as, drew pictures, slept on the table andtalked with their partners. 

They did not pay attention to the materials and they did not want to ask the 

teacher about the materials that they do not understood yet.The habits made 

students have less vocabulary and were shy to practice English speaking. The 

result was the students could not explore and express their ideas in speaking 

English fluently.  

The second problem was related to the teacher. The teacher used 

traditional method in teaching learning process. For example, the teacher just 

became the center learning without gave the students opportunities to speak 

English in the classroom. Second, he did not use interesting media when he 

taught students. Heonly used LKS and whiteboard when explained the 

materialswithout pay attention to the studentsô habit during he taught. Finally, 

the results were the students did not understand the materials well and did not 

interest in English speaking class. 

Based on the problems above, the researcher and the teacher agreed to 

conduct the study to prove that information gap is the effective technique in 

teaching in the eleventh grade students of MA NahdlatulUlamaô in the 

academic year of 2017/2018. 
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1.3 Statement of theProblem 

Based on the problems of the teaching learning process in the eleventh 

grade students, the researcher formulate the problem which is going to be 

discussed as follows: 

ñIs there significant difference achievement in speaking between students who 

are taught by using information gap technique and those who are not taught by 

using information gap technique at the eleventh grade students of MA 

NahdlatulUlamaBatealitJeparain the academic year of 2017/2018?.ò 

 

1.4 Objectiveof the Study 

Based on the problem statement that explained by researcher above, this 

study has objective as follows: 

ñTo find out the empirical evidence of the effectiveness of information gap 

technique in teaching Speaking at the eleventh grade students of MA 

NahdlatulUlamaBatealitJeparain the academic year of 2017/2018.ò 

 

1.5 Hypothesis of the Study 

There are two hypothesis used in this study. They are null hypothesis 

(Ho) and alternative hypothesis (Ha) that described as follows: 

a. The Null Hypothesis (Ho) 

If the null hypothesis is rejected, it means that there is a probability 

effectiveness of information gap technique. The null hypothesis (Ho) is 

formulated as follows: 

ñ There is no a significance difference achievement in speaking 

betweenstudents who are taught by using information gap technique and 

those who are not taught by using information gap technique at the 

eleventh grade students of MA NahdlatulUlamaBatealitJeparain the 

academic year of 2017/2018.ò 
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b. The Alternative Hypothesis (Ha) 

The alternative hypothesis (Ha) is opposite of the null hypothesis 

(Ho). It is formulated by researcher as follows: 

ñThere is a significance difference achievement in speaking 

betweenstudents who are taught by using information gap technique and 

those who are not taught by using information gap technique at the 

eleventh grade students of MA NahdlatulUlamaBatealitJeparain the 

academic year of 2017/2018.ò 

 

1.6 Scope of the Study 

In this research, the researcher focuses on finding the effectiveness of 

information gap technique in speaking. Actually there are three levels of the 

school, but the researcher chose the eleventh grade students of MA 

NahdlatulUlamaBatealitJeparain the academic year of 2017/2018 as the 

subject of this study. 

The researcher focuses on the true experimental design where the 

technique of sample taking is a simple random sampling. The first sampling 

called an experimental group that was given the treatment.  The second 

sampling was a control group without given the treatment because the 

researcher uses post-test only control group design to conduct this study. 

The result of this study is not meant to be generalized, but it is applied in 

current study based on the subjects and context. 

 

1.7 Significances of the Study 

Based on the objective of the study, the researcher finds the implication 

of this study for the students, the teacher and the researcher. 

The first significance is for students. Theyhave many opportunities to 

practice English speaking with their partner in the classroom by asking simple 

questions related to the daily life. It makes them more confident to speak 

English because they have more vocabularies. They also interest in Speaking 

class by using information gap technique. 
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The second significance is for the teacher. The teacher can 

implementinformation gap technique when he teaches English Speaking by 

using interesting media such as pictures. He also gets inspiration to use 

various methods in teaching speaking. He also does not dominate to speak 

English, but he motivates students to speak English in the classroom. 

The last significance is for the researcher. The researcher does not only 

find and solve the problems in the classroom but also she can show the 

empirical evidence about the effectiveness of information gap technique in 

teaching English Speaking. 

 

1.8 Outline of the Report 

This final project consists of five chapters that described as follows: 

Chapter I consists of general background of the study, identification of 

the problem, statement of the problem, objective of the study, hypothesis of 

the study, limitation of the study and the last section of this chapter is 

significance of the study. 

Chapter II discuss about the review of previous study related to this topic, 

review of related literature including the nature of speaking, teaching 

speaking, and information gap technique. It also discusses the theoretical 

framework analysis. 

Chapter III consists of several subs chapter such as the design of the 

study, unit of analysis that investigated the setting, the population and the 

technique of sample taking, in this chapter also investigated the method of 

data collection and the method of data analysis. 

Chapter IV the researcher analyzed and presented the data of the research 

result. There are several subs chapter which discussed here. They are trying 

out test, treatment, posttest analysis and t-test analysis. 

Chapter V In this chapter consists of two subs. They are conclusions and 

suggestions of this study. The conclusions are presented to make a clear in the 

brief explanation of this study and the suggestions are given for the reader to 

take some benefits of the study. 
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CHAPTER II  

REVIEW OF RELATED LITERATURE  

 

This chapter explains the review of previous study related to this topic, discusses 

review of related literature including the nature of speaking, teaching speaking, 

and information gap technique. It also discusses the theoretical framework 

analysis. 

 

2.1 Review of Previous Study 

In this study, the researcher takes some review of related studies from the 

other research as principle or comparative study.  

The first was a study conducted by Habsari (2014). The purpose of the 

study was to find the differences of achievement in writing descriptive text of 

students who were taught by using flash cards and those who were taught by 

using BBC Nature Videos. He explained that the use of BBC Nature videos 

was effective technique in teaching writing descriptive text.  

The second study was conducted byMubarok (2012). In the study, he 

explained that peer feedback strategy could improve studentsô motivation in 

writing narrative text. The strategy helped students to identify mistakes of 

their writing, so the students could improve their writing such as the 

organization, grammar, context and mechanics from draft to draft and cycle to 

cycle. 

The third study was conducted by Hervinia (2015). In the study, she 

explained that graphic organizer was the effective method in teaching 

vocabulary recount text in SMP 6 Semarang. After conducting the research, 

she concluded that the method could improve studentsô active vocabulary in 

individual or group. It was really help students to organizing their note. 

The forth study was conducted by Purwasih (2015). In this study, the 

researcher found studentsô motivation, enjoy, enthusiastic and interest in 

speaking English by using the combination of Quartet and Dart games 

method. After conducting the research, she found that the students could 
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describe something easily. It also proved that the combination of Quartet and 

Dart games was effective to improve speaking skill. 

The next study was conducted by Choyimah (2014). The purpose of the 

study was to improve studentsô speaking skill of the fourth grade in SDIT 

Salsabila 3 by using information gap activities. The students could apply and 

respond to the expression well during the activities. The students became more 

confident and enthusiastic to speak English, so the studentsô motivation more 

increased. 

After that, the study was conducted by Ismailia (2016). She concluded 

that information gap activities can motivate students to speak English in the 

classroom because students do the conversation in pair. It made students more 

confident and active to interact with their partner. 

In addition, the study who conducted by Mahrum (2014). He stated that 

information gap technique could improve studentsô speaking skill of grade XI 

students at SMA Negeri 1 Pamona Barat. In the study showed that there was a 

significant progress of studentsô speaking skill when applied information gap 

technique. 

The last study was conducted by Asrobi, Seken, & Suarnajaya (2013), 

they stated that information gaptechnique was the innovative techniquesin 

teaching speaking because it could solve the problems andchanges English 

languageteaching in this world especially in speakingskills at senior high 

school. 

Based on the previous studies above, the researcher finds the 

differences of techniques are used to improve students speaking skill. 

Information gap technique is showing a high level of studentsô motivation in 

speaking but the technique is still rarely used in teaching speaking. It never 

been applied at the school of MA NahdlatulUlama. Therefore, the researcher 

interested to use the technique in this study entitled ñThe Effectiveness of 

Information Gap Technique in Teaching Speakingò. This study determines 

whether there is a significance difference achievement in speaking between 

students who are taught by using information gap technique and those who are 
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not taught by using information gap technique at the eleventh grade students 

of MA NahdlatulUlamaBatealitJeparain the academic year of 2017/2018. 

 

2.2 Review of Related Literature 

In this review of related literature, there are three sub theories such as the 

nature of speaking, review of related literature and the framework analysis that 

explained as follows: 

 

2.2.1 The Nature of Speaking 

There are three subs theories of the nature of speaking such as the 

definition of speaking, the elements of speaking, micro and macro skills 

of speaking. The theories explain as follows: 

 

a) The Definition of Speaking 

Speaking is the product of language learning because 

communication is more needed in the daily life than other skills such 

as reading and writing skill.There are some various definitions of 

speaking by some experts.  

First of all, Mahrum (2014:2) stated that speaking is how a 

speaker put their ideas intosentences and produce it in a proper 

speech in order to affect a listener. 

The second, Thornbury (2005:1)stated thatspeaking is so much a 

part of daily life that we take it for granted. The average person 

produces tens of thousands of words a day, although some people 

like auctioneers or politicians may produce even more than that. 

Meanwhile, based on Ramelan (2003:4), he stated that speaking 

is a matter of habit likes walking or cycling. It means that speaking 

English need to be practiced constantly to build speaking habit. 
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b) The Elements of Speaking 

Getting students speak English fluency is a satisfactory thing for 

teacher because it can reflect the successful teacher in teaching 

speaking English. It is important for the teacher to know the 

elements of speaking English, so that the teacher can teach speaking 

English based on the studentsô need. Many experts have different 

opinion about the elements of speaking.  

Harmer (2007:343) stated that if the students want to be able 

speak fluently in English, they need to be able pronounce phonemes 

correctly, use appropriate stress and intonation pattern and speak in 

connected speech. When the teacher has been know the important 

elements of speaking English, the teacher needs to pay attention to 

the studentsô pronunciation, stress, intonation and connected speech 

even corrects the studentsô errors.  

Based on the Harmerôs opinion, there are four elements of 

speaking. The first is pronunciation. It refers to the way to produce 

sounds. The second is stress. It means the degree of force and 

loudness with which a syllable is pronounced so as to give it 

prominence (Ramelan, 2003:25). Intonation is the third element of 

speaking English. It refers to the going up and down of pitch over 

different syllables in utterance (Ramelan, 2003:32). The last is 

connected speech. It is when the sounds produce phonemes such as 

assimilation, elision, linking words and so on (Harmer, 2007:267). 

 

c) Micro and Macroskills of Speaking 

The microskills refer to producing the smaller chunks of 

language such as phonemes, morphemes, words, collocations, and 

phrasal units (Brown, 2004:142). The smaller chunks are the small 

unit of English language. For example, phonemes is where people 

learn the smallest unit of sounds that has the own meaning. It means 

that words have different functions to indicate or define something.  
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Brown (2004:142) also stated that the macroskills imply the 

speaker`s focus on the larger elements such as fluency, discourse, 

functions, style, cohesion, nonverbal communication, and strategic 

options. After people muster the microskill of speaking, they also 

have to pay attention to the larger elements such as pronunciation, 

intonation, fluency and so on. It can help listener to understand the 

meaning of what the speaker says. 

 

2.2.2 Teaching Speaking 

Teaching speaking becomes more challenging for the teacher 

because success people in learning language is determine by success in 

speaking. According to Idrissova, Smagulova, & Tussupbekova 

(2015:278), speakingseems to be the most important skill that should be 

paid attention to in the process of teaching and learning. It means that 

the teacher have to use the appropriate methods for teaching speaking. 

Based on statement of Richards (2008:19), consequently learners 

often evaluate their successin language learning as well as the 

effectiveness of their English course on thebasis of how much they feel 

they have improved in their spoken language proficiency. In the teaching 

and learning process of speaking, the teacher has to encourage learners 

to do evaluation of their speaking progress then they can improve their 

weaknesses in spoken language. 

There are three important aspects that must be known by teacher as 

the principles in teaching speaking. For example, the teacher has to 

know the goal, the principles, and the difficulties in teaching speaking 

which are explained as follow. 

 

a) The Goal of Teaching Speaking 

There are some goals of teaching speaking explained by some 

experts. For example, Idrissova, Smagulova, & Tussupbekova 

(2015:278) explained that The goal of teaching speaking should 
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improve students' communicative skills,because, only in that way, 

students can express themselves and learn how to follow the social 

and culture rules. 

Harmer (2007:123)described three main reasons for getting 

students to speak in the classroom. Firstly, speaking activities 

provide rehearsal opportunities or chances to practice real-life 

speaking in the safety of the classroom. Secondly, speaking tasks in 

which students try to use any or all of the languages they know 

provide feedback for both teacher and students. The last, the more 

students have opportunities to activate the various elements of 

language they have stored in their brains, the more automatic their 

use of these elements become. 

From the explanation above, it can be concluded that classroom 

is the first place for students to speak and develop their speaking 

skills. However, the teacher is as a monitor during the speaking 

activities in the classroom. So, the students can understand easily 

how to speak English. 

In addition, Williams (2010:5) mentioned the purposes of 

speaking as follows: 

1. Speaking is to develop children's thinking skills. 

2. Speaking is to extend children's vocabulary. 

3. Speaking is to help to sequence and structure children's 

thoughts. 

4. Speaking is to give all children the opportunity to express 

themselves regardless of ability and language. 

5. Speaking is to develop social skills-e.g. turn taking, formality of 

speech, conventions ofspeaking and listening, talk in a range of 

contexts. 

6. Speaking is to improve children's self esteem and confidence. 
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7. Speaking is to develop speaking and listening skills such as: 

explanation, instruction,characterisation, debate, recount, 

interview, point of view, fact and fiction. 

8. Speaking is to improve standard English and articulation. 

 

b) Principles of Teaching Speaking 

There are some principles of teaching Speaking. For example is 

explained by  Bailey (2003:54) as follows: 

1. Be aware of the differences between second language and 

foreign language learning contexts. 

2. Giving students with both fluency and accuracy. 

3. Providing opportunities to students to talk by using group work 

or pair work, and limiting teacher talk.  

4. Planning speaking tasks that involve negotiation for meaning. 

5. Designing classroom activities that involve guidance and 

practice in both transactional and interactional speaking. 

Interactional speech is communicating with someone for social 

purposes while transactional speech involves communicating to 

get something done. 

Meanwhile, Brown (2004:275) explained some principles for 

designing speaking technique. 

1. Use techniques that cover the spectrum of learner needs, from 

language based focus on accuracy to message based focus on 

interaction, meaning and fluency. 

2. Provide intrinsically motivating techniques. 

3. Encourage the use of authentic language in meaning contexts. 

4. Provide appropriate feedback and correction. 

5. Capitalize on the natural link between speaking and listening. 

6. Give students opportunities to initiate oral communication. 

7. Encourage the development of speaking strategies. 
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c) The Difficulties in Teaching Speaking 

Speaking is the productive skill in learning English language but 

teacher often gets the difficulties in teaching speaking.According to 

Richards (2008:24), mastering the art of talk as interaction is difficult 

and may not be a priority for all learners. As we know that based on 

the curriculum, writing and reading skill are more often taught in the 

school. So that the students regard that speaking is not important in 

the learning language process. 

From the case, there are various statements from the experts 

about the difficulties in teaching speaking. 

The first is conveyed by Hattingh (2014:24), he stated that 

spoken English cannot usually be planned or organized, unless is 

preparing a speech or a presentation, there is not much time for 

reflection so, it is frequently full of repetitions, pauses, incomplete 

sentences, hesitations or fillers. So the teacher has to prepare well 

before teach students, such as the method, technique, media used to 

teach speaking English. 

Sasson (2013:25) also stated that another challenge for 

developing the language skill of speaking is monitoringand 

evaluating the progress of speaking, particularly in the areas of 

fluencyand accuracy, or promoting form vs. meaning, while also 

taking intoaccount the stages of second-language acquisition. 

The most difficult aspect of spoken English is that it is always 

accomplished via interaction with at least one other speaker and this 

is one reason why many of us were shocked and disappointed when 

we used our second or foreign language for the first time in real 

interaction (Hattingh, 2014:22). So, it is better when teacher asks 

students to practice speak English in pair to bound more interaction. 

In addition, the difficulty of teaching Speaking is the design of 

elicitation techniques which is explained byBrown(2004:140), he 

stated that speaking is the product of creative construction of 
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linguistic strings, the speaker make choices of lexicon, structure, and 

discourse.  

In students speaking activities, teacher needs to measure and 

know the development of studentsô speaking ability by using some 

test. But, the designing of the test are not simple so the teacher need 

much time to give score for students. It like conveyed by 

Mickiewicza (2011:46), she stated that difficulties concern not only 

from the choice of the appropriate elicitation technique and form of 

assessment, but they may also emerge while designing 

oradministering the test. 

The difficulties of teaching speaking also faced by teacher in 

teach speaking comprehensively such as teach sociolinguistic to 

learners. It is explained Idrissova (2015:278) that speaking requires 

not only that learners know how toproduce specific points of 

language, such as grammar, pronunciation, vocabulary (linguistic 

competence), but alsothat they understand when, why and in what 

way to produce language (sociolinguistic competence). 

 

2.2.3 Information Gap Technique 

The concept of information gap is animportant aspect of 

communication in aCLT classroom. This is based on the fact that in their 

everyday lives peoplegenerally communicate in order to getinformation 

they do not possess (Asrobi, 2013:2). 

In the sub theories will be explained about the definition, the 

types and how to implement information gap technique. 

 

a) The Definition 

Information gap is the one technique of communicative 

language teaching methods. It is a good technique used to teach 

language English especially in speaking skill. There are some 

definitions of information gap technique. 



16 
 

First of all, Richards (2006:18) stated that an important aspect of 

communication in CLT is the notion of informationgap that refers to 

the fact that in real communication, people normally communicatein 

order to get information they do not possess.  

Next, an information gap is where two speakers have different 

bits of information, and they can only complete the whole picture by 

sharing that information because they have different information, 

there is a ógapô between them (Harmer, 2007:129). Two students 

complete pictures by sharing information but there is gap between 

students. For example, students bring the pictures on the sheet of 

paper but each student does not allow to look at the partnerôs paper. 

After that, Cooke (2005:4) also stated that information gap 

activities are ones in which a student has some information that other 

students need and in turn requires information that other students 

have got. 

In addition, Mahrum (2014:2) stated that information gap is 

anactivity which requires at least two different versions of material. 

Students work together inother by using the target language in order 

to complete it.For example completing a task byobtaining missing 

information, conveying telephone, and expressing opinion. It sets 

uppracticing on specific item of language. It is like more drill than 

real communicationpairs and each student has different information 

on their card, hence they have to talk each 

Finally, according to Williams (2010:89), information gap 

activities are each student has or is given information that his/her 

partner doesnôt have. Students have to interact in order to share their 

information, in other words to óbridge the gapô between them.  
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b) The Types of Information Gap  

Actually there are various information gap techniques used to 

teach English especially in speaking skill that explained by some 

experts. 

For example, Harmer (2007:129) explained that one popular 

information gap activity called describe and draw. In this activity, 

one student has a picture which they must not show their partner 

(teachers sometimes like to use surrealist paintings empty 

doorwayson beaches, trains, coming out of fireplace, etc).  

The second, Asrobi (2013:3) stated that typical types 

ofinformation gap activities that might befound includes ñdescribing 

and drawingò,ñspotting the differenceò, ñjigsaw speakingand 

listeningò, and ñsplit dictationsò. 

The next, Richards (2008:18) said that information gap can be 

based on the pictures, diagrams, maps, letters, personal fact files, 

stories, in fact just about anything.  

In addition, Harmer (2007:349) explained that many games 

depend on an information gap: one student has to talk to a partner in 

order to solve a puzzle, draw a picture (describe and draw), put 

things in the right order (describe and arrange or find similarities and 

differences between pictures. 

 

c) The Strategies of Information Gap 

There are some strategies of implementing information gap 

technique in teaching English language. It is explained by some 

experts. 

Firstly, Cooke (2005:5)described the example of implementing 

information gap technique below.  

1. Pupil A has a table about the size, color and feeding habits of six 

animals. However, pupil A is missing some information that 

pupil B has, and pupil B is missing information that pupil A has.  
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2. They can both complete the graph by asking and answering 

questions  

3. Students describe their picture to other students in the class and 

ask questions until they find another student who has exactly the 

same picture.  

4. They use language like ñOn the right thereôs a black cat. Have 

you got a black cat? How many birds are there? Is your door 

white?ò,etc, so their conversation will flow easily because those 

likes in the real daily activities. 

Secondly, Richards (2006:18) also explained the strategies of 

implementing information gap. 

1. Students are divided into A-B pairs. 

2. The teacher has copied two setsof pictures. One set (for A 

students). contains a picture of a group ofpeople. The other set 

(for B students) contains a similar picture but it. 

3. Contains a number of slight differences from the A-picture.  

4. Studentsmust sit back to back and ask questions to try to find 

out how manydifferences there are between the two pictures. 

5. Students practice a role play in pairs.  

6. One student is given theinformation, she/he needs to play the 

part of a clerk in the railwaystation information booth and has 

information on train departures,prices, etc.  

7. The other needs to obtain information on departuretimes, prices, 

etc. They role-play the interaction without looking ateach 

otherôs cue cards. 

Furthermore, Phillip (1993: 36) suggested teachers to implement 

information gap technique by using pictures in young learner level 

such as: 

1. Sketch a few field with animals in them on the board. 

2. Then ask the children how they could describe them in English. 
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3. Tell the children in their native language that they are going to 

complete a picture of the farm, and show them the two versions 

of the picture. 

4. Explain that they are going to work in pairs: both partners will 

have the same picture, but with different part partner missing. 

They are going to take turns to describe the picture and to draw 

in what is missing. 

5. Put the children in pairs and give out the pictures, one of each 

version to each pair. Make a sure there is no peeping. Let them 

start. 

6. When the children finished, get them to check by looking at 

each otherôs pictures. 

Harmer (2007:129) described the strategies of implementing 

information gap as follows: 

1. All the partner has to do is draw the picture without looking at 

the original. 

2. The one with the picture will give the instructions and 

descriptions, and the óartistô will ask questions. 

3. Make students understand the detail of the task. 

4. Demonstrate how an activity works by getting a student up to 

the front of the class. 

5. Doing the activity with that student, so that everyone can see 

exactly how it is meant to go. 

The other strategies of information gap technique that described 

by Hadfield (1984:8) elaborated as follow: 

1. The game may be played in groups of three or four. For groups 

of three, leave out plan 4. 

2. Copy one set of plans and one rules sheet for each group. 

3. Divide students into groups of three or four and give out the 

plans and the rules sheets (The object of the game is to fill in the 

names of all the places and the plan). 
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4. Students must pool the information they have on their individual 

plans. 

5. They should take it in turns to offer information about their 

plans to the rest of the group. 

6. Each player should in turn make a statement about the plan, for 

example ñthe post office is next to the bankò. 

7. The other players should then fill not able to use the information 

immediately, if they do not yet know where the bank is. 

8. They may then make a note of the information for the future use. 

9. The game is finished when all the players have completed their 

plans. 
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2.3 Theoretical Framework 

This sub chapter discusses the framework of the study that described as 

follow: 

 

 

 

 

Eleventh Grade Students of MA NahdlatulUlamaJepara 

Students have problem in practicing Speaking English 

Experimental Group Control Group  

First Experiment  

Second Experiment 

Third Experiment 

Posttest  Posttest  
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The theoretical framework started from the idea that speaking is the 

most important aspect for people that learning English language. Students 

need to be success to speak English language because English as the 

communication tool in this 21st century. Based on the observation was 

conducted by researcher before doing this study, the students had several 

problems in speaking class. For example, the students had less vocabulary, 

they were been shy to speak English, the studentsô pronunciations were not 

good, even their fluency were really bad. Thus, the researcher conducted the 

true experimental study. Since the participants of this study were the eleventh 

grade students of MA NahdlatulUlamaBatealitJepara in the academic year of 

2017/2018. 

In the concept of the framework, the researcher divides the 

participants in two groups. They are experimental and control group. In this 

study, the researcher trying to prove that the information gap is the effective 

technique in teaching speaking. She compares the studentsô speaking 

achievement between experimental group who are taught by using 

information gap technique and the control group who are not taught by using 

information gap technique. The result can be seen after conducted the posttest 

to both of two groups. 
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CHAPTER III  

RESEARCH METHODOLOGY  

This chapter consists of several aspects, such asthe design of the study, Unit of 

analysiswhich consists of the setting and the population of the study, the 

technique of sample taking,the method of data collection and the method of data 

analysis. 

 

3.1 The Design of the Study 

In this study, the researcher used quantitative research. The method in 

this investigation that the researcher used is true-experimental design. 

Actually there are three kinds of true-experimental design. They are pretest-

posttest control group design, posttest-only control group design and solomon 

four group design.Mubarok (2015:89) stated that true-experimental design is 

because the researchers can control all external variables that affect the 

experimentation. 

In this study, the researcher chose posttest-only control group design to 

conduct this study. In this design, there were two groups that selected 

randomly. The first was the experimental group which got treatment before 

posttest was given. The second was control group that was given the post-test 

only. 

Through the posttest, the researcher could analyze both of groups that 

there were significance achievement in speaking between group who were 

taught by using information gap technique and those who were not taught by 

using information gap technique in teaching speaking. So, the researcher could 

prove that information gap was effective technique in teaching speaking. 
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Table 3.1 

The Concept of Posttest Only Control Group Design 

 

 Pre-test Treatment Post-test 

E R -- X O1 

C R -- -- O2 

In which: 

E 

C 

R 

X 

O1 

O2 

= Experimental Group; 

= Control Group; 

= Random; 

= Treatment using Information gap technique; 

= Post ï test for the experimental group; 

= Post ïtest for control group; 

(Mubarok, 2015 : 90) 

 

3.2 Unit of Analysis 

In conducting the study, the researcher investigated the setting, the 

population and the technique of sample taking of this study of the study. The 

technique of sample taking was taken based on the population of this study. 

From the population the researcher took the sample of the study. It was 

described by researcher as follows: 

 

3.2.1 The Setting of the Study 

This study was conducted on MA NahdlatulUlamaô located on Jl. 

Tahunan-Batealit Km.7 BatealitJepara. The researcher conducted the 

study in the odd semester of eleventh grade students. 

 

3.2.2 The Population of the Study 

Actually there were two classes of the eleventh grade of MA 

NahdlatulUlamaô BatealitJepara in the academic year of 2017/2018. 
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They were XI A class which consisted of 30 students and XI B class 

which consisted of 30 students. It meant that the total of population of 

this study were 60 students.  

 

3.2.3 The Sample of the Study 

The researcher used probability sampling for taking the sample of 

this study. According to Mubarok (2015:35), probability sampling is a 

sampling technique that gives an opportunity or an equal opportunity 

for every element (member of) the population to be elected as members 

of the sample. It meant that the both of XI A and XI B class had the 

same chance became the experimental or control group. 

There are four kinds of probability sampling. They are simple 

random samples, proportionate stratified random sampling, 

disproportionate stratified random sampling and cluster sampling. 

However, the researcher used simple random sampling to determine the 

experimental and control group. 

First, the researcher made two lotteries to determine the 

experimental and control group. Then she mixed the lotteries and asked 

the student representative of XI A and XI B class to take the lotteries 

randomly. Finally, the researcher made decision based on the result of 

student chosen showed that the XI A class as an experimental group 

and the XI B class as the control group from the lotteries that they got. 

 

3.3 The Method of Data Collection 

The important thing of this research was collecting the data. According to 

Mubarok (2015:41), data collection is a method or tools which are used by 

researcher to get the valid data. To find the data for this study, the researcher 

used quantitative method such as the test. 

The test was the important role to collect the data. According to (Brown, 

2004: 3) the test is a method of measuring a personôs ability, knowledge or 

performance in a given domain. In this study, the test was called post-test 
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because researcher gave the test after the treatments were given to the 

experimental group. When students did the post-test, the researcher gave score 

to students. It was the easy way for researcher to analyze and conclude the 

data. 

 

3.4 The Method of Data Analysis 

In the table below shows the schedule of conducting the study that 

elaborated after the table. 

Table 3.2 

The Schedule for True-Experimental Research 

 

No Activities 
Date of September Class 

 7th 9th 11th 15th 16th 18th  

1 Preparation         

1 Try-out test        XIIA  

2 Treatment        XI A  

3 Treatment        XI A  

4 Treatment        XI A  

5 Post-test        XI B 

6 Post-test        X A 

 

3.4.1 Trying Out Test 

A good or bad quality of the data was based on the instrument test 

that was used to measure the studentsô ability. Through trying out test, 

the researcher knew that instrument test was valid and reliable or not.  

The trying out test was conducted in the twelve grade students 

before doing the treatment on September 7, 2017. It was conducted 

outside of the experimental and control class but in the same 
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population. There were 31 students as the subject of the trying out test.  

The researcher analyzed validity, reliability, difficulty level, and 

discriminating power as follow. 

 

a. Validity  

Based on Hughes (1989:22), he stated that a test is said to have 

content validity if its content constitutes a representative sample of 

the language skills, structures etc. with which it meant to be 

concerned.  

In this study the researcher used point biserial correlation to 

determine the test validation. Point biserial correlation was 

formulated by Arikunto (2013: 326) as follows: 

 

ἺØÙ
╝ȢВ╧╨ В╧ В╨

╝ȢВ╧ В╧ ╝ȢВ╨ В╨
 

 

In which: 

rxy = validity of each item; 

N  = the number of students participates in the test; 

XY  = the sum of multiple of score from each student 

  Withthe totalscore in eachitem; 

ÂX  = the sum of score in each item; 

ÂX2 = the sum of the square score in each item; 

ÂY  = the sum of score from each student; 

ÂY2 = the sum of the square score from each student; 

(Arikunto, 2013:326) 

 

The validity computation is consulted to the rtable of Product 

Moment by determining the significance level 5% and n which is 
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according to the data. The instrument is valid if the rxy>rtable for 

υϷ and N=31. 

 

b. Reliability  

Brown (2008:20) stated that a reliable test is consistent and 

dependable, if you give the same test to the student or matched 

students on two different occasions, the test should yield similar 

results. 

This following formula was to measure the reliability of the 

trying out test. The researcher used Kuder-Richardson formula 

number 20 (symbolized KR20). 

 

Ἲ  

╝

╝

В▬▲

Ɑ●
 

 

In which: 

r11 = the reliability of the test; 

N = the number of items; 

p  = proportion the subject answering the itemincorrectly; 

q  = proportion the subject answering the item correctly; 

ʎ = the total variance; 

(Carmines and Zeller, 1979:48) 

 

To find out the reliability level, the result must be consulted to 

the rtable of product moment with the number of participants are 31 

students and significant level is 5%. If the result of r11 is higher than 

rtable of product moment, it can be said that the instrument is 

absolutely reliable. 
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c. Difficulty level  

The easy or difficult of item number is determined by the 

index of item difficulty level. The item number of a test called easy 

if the index of item difficulty is high. If the item number is low, it 

means that the item number is difficult. 

The researcher applied the following formula to compute the 

difficulty level: 

╟
║

╙
 

 

In which: 

P : the difficulty level; 

B : the number of students who answered the itemcorrectly; 

J : the number of students in class  

(Arikunto, 2009:176) 

 

The criteria that used to determine the difficulty level as 

follows: 

 

Table 3.3 

The Index of Difficulty  

 

Interval  Criteria  

0 < P < 0.3 Difficult  

0.3 < P< 0.7 Medium 

0.7 < P < 1 Easy 

(Arikunto, 2002:210) 
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d. Discriminating Power 

The index of discriminating power used by the researcher to 

analyze whether or not a test item has the ability to differentiate 

students with good mastery from students who have difficulty in 

speaking activities.  

The following formula was used to compute the 

discriminating power of the test items: 

 

╓
║═

╙═

║║

╙║
 

 

In which: 

D : discriminating power; 

BA : the number of students in the upper group who 

 answered the item correctly; 

BB : the number of students in the lower group who 

 answered the item correctly; 

JA : number of all students in the upper group; 

JB : number of all students in the lower group  

(Arikunto, 2009:177) 

 

The criteria that used by researcher to determine the 

discriminating power as follows: 

 

Table 3.4 

The Index of Discriminating Power 

 

Interval  Criteria  

0.00 < D < 0.2 Poor 

0.21 < D < 0.40 Satisfactory 
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0.41 < D < 0.70 Good 

0.71 < D < 1.00 Excellent 

(Arikunto, 2002:218) 

 

3.4.2 Treatment 

In this study, the researcher conducted the treatment three times 

for experimental group which described in the table as follows: 

 

Table 3.5 

The Treatment Activities 

 

Schedule Activities 

First treatment 

(expressing of 

satisfaction and 

dissatisfaction) 

1. Teacher directed students to the material by 

showing the picture then asked ñwhat was the 

expression of the manò. 

2. Teacher asked the students what was the 

definition of satisfaction and dissatisfaction 

expressing. 

3. Teacher explained how to asking someone 

feeling about satisfaction and dissatisfaction. 

4. Teacher explained how to express satisfaction 

and dissatisfaction. 

5. Teacher gave chance to students to ask some 

questions. 

6. Teacher gave the example in the short 

conversation about satisfaction and 

dissatisfaction expression. 

7. Teacher shared pictures to students for giving 

exercises (did conversation in pair based on 
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the pictures). 

8. Teacher explained the direction of the 

exercises. 

9. Teacher asked some students to practice the 

conversation in front of the class. 

Second treatment 

(asking and 

answering losing 

vocabularies 

about living 

room) 

1. Teacher directed students to the material by 

showing the picture that will was described. 

2. Teacher asked the students to mention all of 

the things on the picture. 

3. Teacher asked students ñPlease guess, what is 

the room? Then, please mention one word to 

describe the room!ò. 

4. Teacher read vocabularies and asked students 

to repeat after her. 

5. Teacher explained the definition of 

vocabularies. 

6. Teacher checked students` understanding by 

giving exercises (did conversation in pair). 

7. Teacher explained the direction of the 

exercises. 

8. Teacher asked some students to practice the 

conversation in front of the class. 

Third treatment 

(describing and 

guessing the 

things of living 

room) 

1. Teacher directed students to the material by 

describing thing. 

2. Teacher asked the students to guess the thing 

which was described by teacher. 

3. Teacher explained the materials such as the 

definition, the generic structure, the purpose 

of the descriptive text. 

4. Teacher explained how to describe easily. 
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5. Teacher shared the cards to students for doing 

exercises. 

6. Teacher explained the instruction and asks 

students to do speaking activities. 

7. After students finish to practice speaking in 

pair, teacher asked some students to practice 

the conversation in front of the class. 

 

 

3.4.3 Posttest 

Posttest is the most important instrument for collecting data in a 

true experimental research. It is to know the effectiveness of 

information gap technique in teaching speaking after got the result of 

t-test. 

In the table below shows the schedule of experimental and 

control group that was conducted twice by the researcher. 

 

Table 3.6 

The Posttest Schedule for Experimental and Control Group 

 

Group Date Posttest 

Experimental 18-Sep-17 
Asking and answering the losing 

things in the mess living room 

Control 15-Sep-17 
Asking and answering the losing 

things in the mess living room 

 

 

The first posttest was done to the experimental group after the 

treatments were given.  The second posttest was given to control 

group without given the treatment. The result of both had been 
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calculated and compared with those posttests result of experimental 

and control group. 

The writer used the same questions of posttest for the 

experimental and control group.The posttests were consisted of two 

pictures for each pair of students while each picture has 10 questions. 

It meant that, 10 questions from the first picture (sheet A) were for the 

first student (A) and 10 questions of the second picture (sheet B) were 

for the second student.  

In this posttest, the picture of the first student related to the 

picture of the second student, so that the students can communicate to 

each other based on the pictures. The student tried to find their losing 

things in the living room by asking to their pairs until they found 

them. After students A used sheets A, they had to swift their sheets to 

students B and continued conducting conversation based on the 

pictures that they held. 

In the posttest activities, the experimental students were looked 

enthusiastically in practicing English speaking. However, the 

controlstudents were looked ashamed and were lazy to practice speak 

English.  

The student score was counted based on the scoring rubric was 

used to measure studentsô achievement in speaking test. It is adapted 

from Brown (2004: 172). 

 

Table 3.7 

The Scoring Rubric of Posttest 

 

Elements of 

Scoring 
Score Aspect of scoring 

Grammar 1 
Speakerôs errors in grammar are frequent, 

but it can be understood by a listener. 
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2 
Speaker does not have through or 

confident control the grammar. 

3 

Speaker can control grammar and be able 

to speak the language with sufficient 

structural accuracy. 

4 

Speaker is able to use the language 

accurately on all levels and errors in 

grammar are quite rare. 

5 
Equivalent to that of an educated native 

speaker 

Vocabulary 

1 

Speaking vocabulary inadequate to 

express anything but the most elementary 

needs. 

2 

Has speaking vocabulary sufficient to 

express himself simply with some 

circumlocutions. 

3 
Vocabulary is broad enough that rarely 

has to grope for a word. 

4 

Speaker can understand and participate in 

any conversation with a high degree of 

precision of vocabulary. 

5 

Speech on the levels is fully accepted by 

educated native speakers in all it features 

including breath of vocabulary. 

Comprehension 

1 

Speaker can understand simple questions 

and statements if delivered with slowed 

speech repetition or paraphrase. 

2 
Speaker can get the gist of most 

conversations of non-technical subject. 

3 Comprehension is quite complete at a 
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normal rate of speech. 

4 
Speaker can understand any conversation 

within the range of his experience. 

5 
Equivalent to that of an educated native 

speaker. 

Fluency 

1 
Speaker hasnôt sufficient fluency 

description.  

2 
Speaker can handle with confidence but 

not with facility most social situations. 

3 
Speaker can discuss particular interests of 

competence.  

4 
Speaker is able to use the language 

fluently. It is a high degree of fluency. 

5 

Speaker has complete fluency in the 

language that accepted by native 

speakers. 

Pronunciation 

1 

Speaker pronunciation errors are frequent 

but can be understood by a native 

speaker. 

2 
Speaker accent is intelligible through 

often quite faulty. 

3 Accent may be obviously foreign. 

4 Errors in pronunciation are quite rare. 

5 
Equivalent to and fully accepted by 

educated native speakers. 

Brown (2004:172) 

 

The score from each component above was added to get the total 

number of 25 for maximum score. However, to count the students 

score was the posttest student score was divided to maximal score 
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then it was multiplied by one hundred. It can be seen in the formula as 

follows: 

 

 

ὛὧέὶὩ
3ÔÕÄÅÎÔ 3ÃÏÒÅ

 -ÁØÉÍÁÌ 3ÃÏÒÅ
8 ρππ 

 

 The criteria of studentsô score were described by researcher as 

follows: 

 

Table 3.8 

The Criteria of Scoring 

 

Grade Criteria of  Mastery Level 

A 90 ï 100 very good 

B 70 ï 89 good 

C 60ï 69 enough 

D 50 ï 59 poor 

E 40 ï 49 very poor 

 

3.4.4 T-Test Statistical Analysis 

The researcher analyzed the data by using some formulas. The 

results were to measure the studentsô achievement and to know the 

effectiveness of implementing information gap technique in teaching 

speaking. There were some steps for analyzing the data such as 

computing the scoring technique and t-test. 

T-test was to know the influence of information gap technique in 

teaching speaking. However, student scores,mean and standard 

deviation computed before using formula of t-test that can be seen in 

the formula as follows: 
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a. Scoring Technique 

In the scoring technique, the researcher counted the total score 

of each item of grammar, vocabulary, comprehension, fluency and 

pronunciation of each student. Each item had the total score of 5 

points so after the all of items were added will get the total 25 

points.  

The researcher used formula below to obtain the total score: 

 

╢
╡

╝ 
╧  

 

In which: 

S : Score 

R : total number of right answer 

N : total number of item 

 

b. Mean 

Mean is the average score of all respondents in the classroom. 

The researcher corrected all studentsô post-test by counting the 

mean of the respondentsô score. It was done by adding all studentsô 

scores the dividing this sum by the number of students.  

Mean was formulated by the researcher as follows: 

 

╜
Вἦ

ἶ
 

 

In which: 

M : mean; 

ÂX : the total of respondentsô scores; 

N    : the number of respondent; 

 

 



39 
 

c. Standard Deviation 

After counting the mean, the researcher computed standard 

deviation that was formulated as follow: 

 

Ὓ
Îρ ɀ ρ3  Îς ɀ ρ3

ὲρ ὲς ς
 

 

In which: 

S  : standard deviation; 

3 :varianceof subject participating in the test of 

experimental group; 

3 : varianceof subject participating in the test of 

  controlgroup; 

n1 : the number of subject participating in the test of 

 experimental group; 

n2 : the number of subject participating in the test of 

  controlgroup; 

 

d. T-Test 

The researcher uses t-test formula to know the t-value of 

significant difference between the means of the posttest of two 

groups. 

 

Formula: 

ὸ
ὼ ὼ

Ὓ ὼ 
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In which: 

t 

x1 

x2 

S 

n1 

 

n2 

: t-value; 

: the average score of experimental group; 

: the average score of control group; 

: standard deviation 

: The number of subjects participating in the test of  

experimental group; 

: The number of subjects participating in the test of  

control group; 

(Nusrotus,2015:75) 
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CHAPTER IV  

FINDING OF THE STUDY  

In this chapter, the researcher analyzes and presents the data of the research result. 

There are several subs chapter which discussed here. They are trying out test 

analysis, treatment, posttest analysis and t-test analysis. 

 

4.1 Trying Out Test Analysis 

In the trying out test, the researcher guided 31 students of twelve grade 

students as the respondents of trying out test. In the table below, the researcher 

gave code in each student to make easy in presenting the study. 

 

Table 4.1 

The Respondents of Trying Out Test 

 

NO 
STUDENTS' 

CODE 
NAME  

1 Adhea Putri Sundawa R-02 

2 Indah Iin R-14 

3 M. Iqbal Jazaki R-17 

4 Muhammad Jazuli R-01 

5 Afika Yanti R-03 

6 Khalimatus Sa'diyah R-16 

7 Maisyatun N. R-20 

8 Nailia Luthfiana R-25 

9 Ahmad Bahtiar Rifai R-04 

10 Vida Ariyani R-30 

11 M. Renaldo A. R-18 

12 Joelani Lukman K. R-15 

13 Miftahul Irvan F. R-21 



42 
 

14 Muhammad Fikri R-22 

15 Ahmad Miftakhul Huda R-05 

16 Nor Faizi R-27 

17 Amirotun Nisa' R-06 

18 Ana Nuriyah F. J. R-07 

19 Aan Deny Susilo R-23 

20 Natasya Rizka A. R-26 

21 Annika Ariyanti R-08 

22 Dimas Wahyu P. R-09 

23 Faridatun Nurun Najah R-10 

24 Ika lusiana R-12 

25 Syaiful Arif R-29 

26 Zakibbatul Fahiroh R-31 

27 Hanik fitriyana R-11 

28 Novi Listyaningsih R-28 

29 Imroatul Hasanah R-13 

30 M. Ulil Amri  R-19 

31 Muhammad Ulil Amri R-24 

 

 

4.1.1 Validity of Trying Out Test  

As mentioned in this chapter, the test was said valid if the result 

of rxywas higher than rtable. The researcher consulted the r with N 31 and 

the significant level 5% showed that rtable is 0,355. The item number 

would valid, if the rbis>rtable.  

Formula:  

 

ÒØÙ
ὔȢВὢὣ Вὢ Вὣ

ὔȢВὢ Вὢ ὔȢВὣ Вὣ
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In the table below, the researcher computed all of the test items of 

trying out test that can be seen as follows: 

 

Table 4.2 

The Computation of Validity  

 

No The Value of rxy Criteria  

1 

ἺØÙ
╝ȢВ╧╨ В╧ В╨

╝ȢВ╧ В╧ ╝ȢВ╨ В╨
 

 

ἺØÙ  

 

ἺØÙ  

 

ἺØÙ  
Ѝ Ȣ

 

 

ἺØÙ  Ȣ   

 

Valid 

2 

ἺØÙ
╝ȢВ╧╨ В╧ В╨

╝ȢВ╧ В╧ ╝ȢВ╨ В╨
 

 

ἺØÙ  

 

ἺØÙ
 

 

 

ἺØÙ  
Ѝ Ȣ

 

 

ἺØÙ  Ȣ  

 

Invalid 

3 ἺØÙ
╝ȢВ╧╨ В╧ В╨

╝ȢВ╧ В╧ ╝ȢВ╨ В╨
 Valid 
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ἺØÙ  

 

ἺØÙ
 

 

 

ἺØÙ  
Ѝ Ȣ

 

 

ἺØÙ  Ȣ  

 

4 

ἺØÙ
╝ȢВ╧╨ В╧ В╨

╝ȢВ╧ В╧ ╝ȢВ╨ В╨
 

 

ἺØÙ  

 

ἺØÙ
 

 

 

ἺØÙ  
Ѝ Ȣ

 

 

ἺØÙ Ȣ  

 

Invalid 

5 

ἺØÙ
╝ȢВ╧╨ В╧ В╨

╝ȢВ╧ В╧ ╝ȢВ╨ В╨
 

 

ἺØÙ  

 

ἺØÙ
 

 

 

ἺØÙ  
Ѝ Ȣ

 

 

Valid 
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ἺØÙ Ȣ   

 

6 

ἺØÙ
╝ȢВ╧╨ В╧ В╨

╝ȢВ╧ В╧ ╝ȢВ╨ В╨
 

 

ἺØÙ  

 

ἺØÙ
 

 

 

ἺØÙ  
Ѝ Ȣ

 

 

ἺØÙ  Ȣ  

 

Valid 

7 

ἺØÙ
╝ȢВ╧╨ В╧ В╨

╝ȢВ╧ В╧ ╝ȢВ╨ В╨
 

 

ἺØÙ  

 

ἺØÙ
 

 

 

ἺØÙ  
Ѝ

 

 

ἺØÙ  Ȣ  

 

Valid 

8 

ἺØÙ
╝ȢВ╧╨ В╧ В╨

╝ȢВ╧ В╧ ╝ȢВ╨ В╨
 

 

ἺØÙ  

 

ἺØÙ
 

 

 

Valid 
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ἺØÙ  
Ѝ Ȣ

 

 

ἺØÙ  Ȣ  

 

9 

ἺØÙ
╝ȢВ╧╨ В╧ В╨

╝ȢВ╧ В╧ ╝ȢВ╨ В╨
 

 

ἺØÙ  

 

ἺØÙ
 

 

 

ἺØÙ  
Ѝ

 

 

ἺØÙ  Ȣ  

 

Valid 

10 

ἺØÙ
╝ȢВ╧╨ В╧ В╨

╝ȢВ╧ В╧ ╝ȢВ╨ В╨
 

 

ἺØÙ  

 

ἺØÙ
 

 

 

ἺØÙ  
Ѝ Ȣ

 

 

ἺØÙ  Ȣ  

 

Invalid 

11 

ἺØÙ
╝ȢВ╧╨ В╧ В╨

╝ȢВ╧ В╧ ╝ȢВ╨ В╨
 

 

ἺØÙ  

 

Valid 



47 
 

ἺØÙ
 

 

 

ἺØÙ  
Ѝ Ȣ

 

 

ἺØÙ Ȣ  

 

12 

ἺØÙ
╝ȢВ╧╨ В╧ В╨

╝ȢВ╧ В╧ ╝ȢВ╨ В╨
 

 

ἺØÙ  

 

ἺØÙ
 

 

 

ἺØÙ  
Ѝ Ȣ

 

 

ἺØÙ  Ȣ  

 

Valid 

13 

ἺØÙ
╝ȢВ╧╨ В╧ В╨

╝ȢВ╧ В╧ ╝ȢВ╨ В╨
 

 

ἺØÙ  

 

ἺØÙ
 

 

 

ἺØÙ  
Ѝ Ȣ

 

 

ἺØÙ  Ȣ  

 

Valid 

14 
ἺØÙ

╝ȢВ╧╨ В╧ В╨

╝ȢВ╧ В╧ ╝ȢВ╨ В╨
 

 

Valid 
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ἺØÙ  

 

ἺØÙ
 

 

 

ἺØÙ  
Ѝ Ȣ

 

 

ἺØÙ  Ȣ  

 

15 

ἺØÙ
╝ȢВ╧╨ В╧ В╨

╝ȢВ╧ В╧ ╝ȢВ╨ В╨
 

 

ἺØÙ  

 

ἺØÙ
 

 

 

ἺØÙ  
Ѝ Ȣ

 

 

ἺØÙ  Ȣ  

 

Valid 

16 

ἺØÙ
╝ȢВ╧╨ В╧ В╨

╝ȢВ╧ В╧ ╝ȢВ╨ В╨
 

 

ἺØÙ  

 

ἺØÙ
 

 

 

ἺØÙ  
Ѝ Ȣ

 

 

ἺØÙ  Ȣ  

Valid 
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17 

ἺØÙ
╝ȢВ╧╨ В╧ В╨

╝ȢВ╧ В╧ ╝ȢВ╨ В╨
 

 

ἺØÙ  

 

ἺØÙ
 

 

 

ἺØÙ  
Ѝ

 

 

ἺØÙ  Ȣ  

 

Valid 

18 

ἺØÙ
╝ȢВ╧╨ В╧ В╨

╝ȢВ╧ В╧ ╝ȢВ╨ В╨
 

 

ἺØÙ  

 

ἺØÙ
 

 

 

ἺØÙ  
Ѝ

 

 

ἺØÙ  Ȣ  

 

Valid 

19 

ἺØÙ
╝ȢВ╧╨ В╧ В╨

╝ȢВ╧ В╧ ╝ȢВ╨ В╨
 

 

ἺØÙ  

 

ἺØÙ
 

 

 

Valid 
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ἺØÙ  
Ѝ Ȣ

 

 

ἺØÙ  Ȣ  

 

20 

ἺØÙ
╝ȢВ╧╨ В╧ В╨

╝ȢВ╧ В╧ ╝ȢВ╨ В╨
 

 

ἺØÙ  

 

ἺØÙ
 

 

 

ἺØÙ  
Ѝ Ȣ

 

 

ἺØÙ  Ȣ  

 

Invalid 

21 

ἺØÙ
╝ȢВ╧╨ В╧ В╨

╝ȢВ╧ В╧ ╝ȢВ╨ В╨
 

 

ἺØÙ  

 

ἺØÙ  

 

ἺØÙ  
Ѝ Ȣ

 

 

ἺØÙ  Ȣ   

 

Valid 

22 

ἺØÙ
╝ȢВ╧╨ В╧ В╨

╝ȢВ╧ В╧ ╝ȢВ╨ В╨
 

 

ἺØÙ  

 

Valid 
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ἺØÙ
 

 

 

ἺØÙ  
Ѝ Ȣ

 

 

ἺØÙ  Ȣ  

 

23 

ἺØÙ
╝ȢВ╧╨ В╧ В╨

╝ȢВ╧ В╧ ╝ȢВ╨ В╨
 

 

ἺØÙ  

 

ἺØÙ
 

 

 

ἺØÙ  
Ѝ Ȣ

 

 

ἺØÙ  Ȣ  

 

Valid 

24 

ἺØÙ
╝ȢВ╧╨ В╧ В╨

╝ȢВ╧ В╧ ╝ȢВ╨ В╨
 

 

ἺØÙ  

 

ἺØÙ
 

 

 

ἺØÙ  
Ѝ Ȣ

 

 

ἺØÙ  Ȣ  

 

Valid 

25 ἺØÙ
╝ȢВ╧╨ В╧ В╨

╝ȢВ╧ В╧ ╝ȢВ╨ В╨
 Valid 
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ἺØÙ  

 

ἺØÙ
Ȣ

 
 

 

ἺØÙ  
Ѝ Ȣ

 

 

ἺØÙ  Ȣ  

 

 

From the result of computing the trying out test, the result can be 

specified as the table below: 

 

Table 4.3 

The Items of Valid and Invalid 

 

Criteria  Number of Item 
The Total 

Number 

Valid 

1, 3, 5, 6, 7, 8, 9, 11 

12,14, 15, 16, 17, 18 

19, 21, 22, 23, 24, 25 

20 

Invalid 2, 4, 10, 13, 20 5 

 

From the table above, it can be concluded that the trying out 

instrument test has 20 valid and 5 invalid of the test item. Valid means 

that rxy was higher than rtable (0,355), however invalid means that rxy 

was lower than rtable(0,355) 
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4.1.2 Reliability of Trying Out Test  

The test is reliable if the result of r11 is higher than rtable. The 

following is the computation of reliability of try out test. 

Formula:  

 

Ò  

.

. ρ
ρ

ВÐÑ

ʎ
 

ςυ

ςυ ρ
ρ

τȢφφφ

ςφωȢψχυ
 

ςυ

ςτ
ρ

τȢφφφ

ςφωȢψχυ
 

ρȢπτρφρ πȢπρχς 

ρȢπτρφρȢπρχς 

ρȢπυω 

From the result could be called reliable because the r11= 1.059 

was greater than rtable= 0,355. After that the researcher analyzed all of 

test items of trying out test by using excel formula in the appendix 4. So 

the result can be seen in the table as follows: 

 

Table 4.4 

The Items of Reliable and Unreliable 

 

Criteria  Number of Item 
The Total 

Number 

Reliable 

1, 3, 5, 6, 7, 8, 9, 11 

12,14, 15, 16, 17, 18 

19, 21, 22, 23, 24, 25 

20 

Unreliable 2, 4, 10, 13, 20 5 
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From the table above, it was concluded that the trying out 

instrument test has 20 reliable and 5 unreliable of the item numbers. 

 

4.1.3 Difficulty Level 

The easy or difficult of item number is determined by the index of 

item difficulty level. The item number of a test called easy if the index 

of item difficulty is high. If the item number is low, it means that the 

item number is difficult. 

The researcher applies the following formula to compute the 

difficulty level: 

Formula:  

 

ὖ
ὄ

ὐὛ
 

 

Table 4.5 

The Computation of Difficulty Level 

 

No Difficulty Level Computation  Criteria  

1 ὖ
ὄ

ὐὛ
 
ςτ

σρ
πȢχχτ Easy 

2 ὖ
ὄ

ὐὛ
 
ςυ

σρ
πȢψπφ 

Easy 

3 ὖ
ὄ

ὐὛ
 
ςρ

σρ
πȢφχχ 

Medium 

4 ὖ
ὄ

ὐὛ
 
ρφ

σρ
πȢυρφ 

Medium 

5 ὖ
ὄ

ὐὛ
 
ρσ

σρ
πȢτρω 

Medium 

6 ὖ
ὄ

ὐὛ
 
ςσ

σρ
πȢχτς 

Easy 
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7 ὖ
ὄ

ὐὛ
 
ςχ

σρ
πȢψχρ 

Easy 

8 ὖ
ὄ

ὐὛ
 
ςς

σρ
πȢχρπ 

Easy 

9 ὖ
ὄ

ὐὛ
 
ςω

σρ
πȢωσυ 

Easy 

10 ὖ
ὄ

ὐὛ
 
ρς

σρ
πȢσψχ 

Medium 

11 ὖ
ὄ

ὐὛ
 
ςφ

σρ
πȢψσω 

Easy 

12 ὖ
ὄ

ὐὛ
 
ρχ

σρ
πȢυτψ 

Medium 

13 ὖ
ὄ

ὐὛ
 
ρσ

σρ
πȢτρω 

Medium 

14 ὖ
ὄ

ὐὛ
 
ρφ

σρ
πȢυρφ 

Medium 

15 ὖ
ὄ

ὐὛ
 
ςυ

σρ
πȢψπφ 

Easy 

16 ὖ
ὄ

ὐὛ
 
ρχ

σρ
πȢυτψ 

Medium 

17 ὖ
ὄ

ὐὛ
 
ςω

σρ
πȢωσυ 

Easy 

18 ὖ
ὄ

ὐὛ
 
ρχ

σρ
πȢυτψ 

Medium 

19 ὖ
ὄ

ὐὛ
 
ςχ

σρ
πȢψχρ 

Easy 

20 ὖ
ὄ

ὐὛ
 
ω

σρ
πȢςωπ 

Difficult  

21 ὖ
ὄ

ὐὛ
 
ςτ

σρ
πȢχχτ 

Easy 
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22 ὖ
ὄ

ὐὛ
 
ςρ

σρ
πȢφχχ 

Medium 

23 ὖ
ὄ

ὐὛ
 
ςς

σρ
πȢχρπ 

Easy 

24 ὖ
ὄ

ὐὛ
 
ςτ

σρ
πȢχχτ 

Easy 

25 ὖ
ὄ

ὐὛ
 
ςφ

σρ
πȢψσω 

Easy 

 

From the result above, in the difficulty level computation was 

showing high level between 0.7 < P < 1, it meant that the test item easy. 

The difficulty level computation was showing medium level between 

0.3 < P <0.7 meant the test item was not too easy or not too difficult.  

The difficulty level computation was showing low level between 0 < P 

< 0.3 meant the test item was difficult.  

The computation above can be concluded in the table as follows: 

 

Table 4.6 

The Item Difficulty of the Test 

 

Criteria  Number of Item 
The Total 

Number 

Difficult  20 1 

Medium 3, 4, 5, 10, 12, 13,  14, 16, 18, 22 10 

Easy 
1, 2, 6, 7, 8, 9, 11, 15, 17, 19, 21, 

23, 24, 25 
14 

 

From the table can be concluded that there was one item number 

was said as difficult item, 10 items were said as medium level, and 14 

item numbers were said as easy level. 
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4.1.4 Discriminating Power 

The following formula was used to compute the discriminating 

power of the test items. 

Formula:  

╓
║═

╙═

║║

╙║
 

 

In this table is the result of computing the discriminating power 

for each the test item. 

Table 4.7 

The Computation of Discriminating Power 

 

No 
Discriminating Power Computation 

Criteria  

1 Ὀ
ὄὃ

ὐὃ

ὄὄ

ὐὄ
 
ρυ

ρφ

ω

ρυ
πȢσσψ 

Satisfactory 

2 Ὀ
ὄὃ

ὐὃ

ὄὄ

ὐὄ
 
ρς

ρφ

ρσ

ρυ
πȟρρχ Poor 

3 Ὀ
ὄὃ

ὐὃ

ὄὄ

ὐὄ
 
ρφ

ρφ

υ

ρυ
πȢφφχ Good 

4 Ὀ
ὄὃ

ὐὃ

ὄὄ

ὐὄ
 
υ

ρφ

ρρ

ρυ
πȢτςρ 

Poor 

5 Ὀ
ὄὃ

ὐὃ

ὄὄ

ὐὄ
 
ρπ

ρφ

υ

ρυ
πȢτςυ 

Good 

6 Ὀ
ὄὃ

ὐὃ

ὄὄ

ὐὄ
 
ρτ

ρφ

ω

ρυ
πȢςχυ Satisfactory 

7 Ὀ
ὄὃ

ὐὃ

ὄὄ

ὐὄ
 
ρφ

ρφ

ρρ

ρυ
πȢςφχ Satisfactory 

8 Ὀ
ὄὃ

ὐὃ

ὄὄ

ὐὄ
 
ρυ

ρφ

χ

ρυ
πȢτχρ 

Good 
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9 Ὀ
ὄὃ

ὐὃ

ὄὄ

ὐὄ
 
ρφ

ρφ

σ

ρυ
πȢρσσ Poor 

10 Ὀ
ὄὃ

ὐὃ

ὄὄ

ὐὄ
 
χ

ρφ

υ

ρυ
πȢρπτ 

Poor 

11 Ὀ
ὄὃ

ὐὃ

ὄὄ

ὐὄ
 
ρφ

ρφ

ρπ

ρυ
πȢσσσ Satisfactory 

12 Ὀ
ὄὃ

ὐὃ

ὄὄ

ὐὄ
 
ρσ

ρφ

τ

ρυ
πȢυτφ 

Good 

13 Ὀ
ὄὃ

ὐὃ

ὄὄ

ὐὄ
 
χ

ρφ

φ

ρυ
πȢπσψ Poor 

14 Ὀ
ὄὃ

ὐὃ

ὄὄ

ὐὄ
 
ρσ

ρφ

σ

ρυ
πȢφρσ Good 

15 Ὀ
ὄὃ

ὐὃ

ὄὄ

ὐὄ
 
ρφ

ρφ

ω

ρυ
πȢτππ 

Satisfactory 

16 Ὀ
ὄὃ

ὐὃ

ὄὄ

ὐὄ
 
ρσ

ρφ

τ

ρυ
πȢυτφ Good 

17 Ὀ
ὄὃ

ὐὃ

ὄὄ

ὐὄ
 
ρφ

ρφ

ρσ

ρυ
πȢρσσ Poor 

18 Ὀ
ὄὃ

ὐὃ

ὄὄ

ὐὄ
 
ρσ

ρφ

τ

ρυ
πȢυτφ Good 

19 Ὀ
ὄὃ

ὐὃ

ὄὄ

ὐὄ
 
ρφ

ρφ

ρρ

ρυ
πȢςφχ Satisfactory 

20 Ὀ
ὄὃ

ὐὃ

ὄὄ

ὐὄ
 
σ

ρφ

φ

ρυ
πȢςρσ Poor 

21 Ὀ
ὄὃ

ὐὃ

ὄὄ

ὐὄ
 
ρφ

ρφ

ψ

ρυ
πȢτφχ Good 

22 Ὀ
ὄὃ

ὐὃ

ὄὄ

ὐὄ
 
ρτ

ρφ

χ

ρυ
πȢτπψ Good 

23 Ὀ
ὄὃ

ὐὃ

ὄὄ

ὐὄ
 
ρτ

ρφ

ψ

ρυ
πȢστς Satisfactory 
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24 Ὀ
ὄὃ

ὐὃ

ὄὄ

ὐὄ
 
ρφ

ρφ

ψ

ρυ
πȢτφχ Good 

25 Ὀ
ὄὃ

ὐὃ

ὄὄ

ὐὄ
 
ρφ

ρφ

ρπ

ρυ
πȢσσσ 

Satisfactory 

 

From the result above, in the discriminating power computation 

was showing high level between 0.71 < D < 1.00meant the test item 

was excellent, between 0.41 < D < 0.70 meant that the test item was 

good, between 0.21 < D < 0.40 meant that the test item was satisfactory 

and between 0.00 < D < 0.2 meant that the test item was poor.  

The computation results of discriminating power can be seen in 

the table as follows: 

 

Table 4.8 

The Item of Discriminating Power  

 

Criteria  Number of Item 
The Total 

Number 

Poor 2, 4, 9, 10, 13, 17, 20 7 

Satisfactory 1, 6, 7, 11, 15, 19, 23, 25 8 

Good  3, 4, 8, 12, 14, 16, 18, 21, 22, 24 10 

 

From the table above, it was found that there were 7 items 

classified to be poor, 8 items were classified to be satisfactory and 10 

items were classified to be good. 

 

 

4.2 Treatment  
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In this study, the researcher conducted the treatment three times for 

experimental group which elaborated in the table as follows: 

 

Table 4.9 

The Schedule of Treatment of the Experimental Group 

 

Treatment Date Experimental Group 

1stMeeting 9 Sep2017 

Speaking activities by using information gap 

technique (expressing of satisfaction and 

dissatisfaction). 

2ndMeeting 11 Sep2017 

Speaking activities by using information gap 

technique (asking and answering losing 

vocabularies about living room). 

3rdMeeting 16 Sep2017 

Speaking activities by using information gap 

technique (describing and guessing the things 

of living room). 

 

First meeting, in the teaching learning processes, the researcher directed 

students to the material by showing pictures related to the material. Then 

researcher explained the materials clearly about expressing of satisfaction and 

dissatisfaction by using interesting media such as power point, cards and 

paper. Next, researcher gave the examples in short conversation about the 

expression of satisfaction and dissatisfaction. The important thing was in the 

last activities. The researcher asked students to practice speaking about 

expressing satisfaction and dissatisfaction by using information gap 

technique. 

The concept of information gap technique in the first meeting was 

interesting. First of all, the researcher shared the pictures in the cards. It 

meant that different students got the different card because the students did 
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conversation based on the card in pair. In the activities, the student A showed 

the satisfied or dissatisfied face to the student B until the student B asked 

what happened to student A. Then the student A told that she or he satisfied 

or dissatisfied about something. The students A can told the reason based on 

in the pictures that she or he got in the card. 

Second meeting was so simple for the concept of information gap 

technique. First of all, after researcher explained the materials about 

descriptive text, she explained the vocabulary that related to the living room 

such as television, remote, sofa, table, books etc. Then the researcher created 

speaking activities with theme asking about vocabularies about living room. 

It meant that different student got different paper but the paper of student A 

was synchronous with the paper of student B. There were many losing 

vocabularies in the paper, so the student A or B tried to find their losing 

vocabularies by asking the losing vocabularies to each other until she or he 

found them. 

The third meeting was the last time for doing the treatment in the 

eleventh grade students. In the activities, the concept of information gap 

technique was rarely difficult to students. The researcher shared the cards 

consisted of two colors, green and pink color for each pair work. There were 

pictures about living room that must be described and guessed by students. 

For example, the student A got remote pictures, so the she or he must be 

describe the characteristics of the pictures. After that, the student B must be 

guessed what was the picture described. 

 

4.3 T-test Statistical Analysis 

The t-test result of the experimental and control group proved that the 

both of two groups have significant. To find out the t-test, the researcher 

computed the posttest result of experimental and control group. It can be seen 

in the tables as follows: 

 

Table 4.10 



62 
 

The Posttest Result of Experimental Group 

 

No 
Students'  Aspect of Scoring 

Score 
Total 

Code G V C F P Score 

1 E-24 4 5 4 5 5 23 92 

2 E-22 5 4 4 5 5 23 92 

3 E-18 5 5 4 4 4 22 88 

4 E-04 4 5 4 4 5 22 88 

5 E-03 4 5 4 4 5 22 88 

6 E-07 4 5 4 5 4 22 88 

7 E-10 4 5 4 5 4 22 88 

8 E-13 4 4 4 5 5 22 88 

9 E-25 4 5 4 5 4 22 88 

10 E-28 5 4 4 4 4 21 84 

11 E-14 4 5 4 4 4 21 84 

12 E-23 4 5 4 4 4 21 84 

13 E-27 4 5 4 4 4 21 84 

14 E-26 4 5 4 4 4 21 84 

15 E-16 4 4 4 4 4 20 80 

16 E-20 4 5 3 4 4 20 80 

17 E-11 4 5 3 4 4 20 80 

18 E-15 4 4 4 4 4 20 80 

19 E-19 4 5 3 4 4 20 80 

20 E-29 4 5 3 4 4 20 80 

21 E-30 4 5 3 4 4 20 80 

22 E-06 4 5 3 4 4 20 80 

23 E-17 4 4 4 4 4 20 80 

24 E-21 4 5 3 4 4 20 80 

25 E-01 4 4 3 4 4 19 76 

26 E-02 4 4 3 4 4 19 76 

27 E-12 4 4 3 4 4 19 76 

28 E-05 4 3 4 4 4 19 76 

29 E-09 4 4 3 4 3 18 72 

30 E-08 3 4 3 4 3 17 68 

 

For example the computing of E-24 code: 

Formula: 

ὛὧέὶὩ 
3ÔÕÄÅÎÔ 3ÃÏÒÅ

 -ÁØÉÍÁÌ 3ÃÏÒÅ
8 ρππ 

ὛὧέὶὩ 
τ υ τ υ υ 

ςυ
8 ρππ 

ὛὧέὶὩ 
ςσ

ςυ
8 ρππως 

Table 4.11 
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The Posttest Result of Control Group 

 

No 
Students'  Aspect of Scoring 

Score 
Total 

Code G V C F P Score 

1 C-07 3 4 3 2 4 16 64 

2 C-12 3 3 3 3 3 15 60 

3 C-10 3 3 3 2 4 15 60 

4 C-18 3 4 3 2 3 15 60 

5 C-23 3 3 3 2 4 15 60 

6 C-25 3 3 3 2 3 14 56 

7 C-19 3 3 3 2 3 14 56 

8 C-21 3 3 3 2 3 14 56 

9 C-20 3 3 3 2 3 14 56 

10 C-04 2 4 3 2 3 14 56 

11 C-11 2 4 3 2 3 14 56 

12 C-27 2 3 3 2 4 14 56 

13 C-29 3 3 3 2 3 14 56 

14 C-22 2 3 3 2 4 14 56 

15 C-26 3 3 3 2 3 14 56 

16 C-30 3 3 2 2 3 13 52 

17 C-28 2 3 3 2 3 13 52 

18 C-24 2 3 3 2 3 13 52 

19 C-08 2 3 3 2 3 13 52 

20 C-15 2 3 3 2 3 13 52 

21 C-06 3 3 3 2 2 13 52 

22 C-02 2 3 3 2 3 13 52 

23 C-17 2 3 3 1 3 12 48 

24 C-05 1 3 3 2 3 12 48 

25 C-14 1 3 3 2 3 12 48 

26 C-09 1 3 3 2 3 12 48 

27 C-03 1 3 3 2 2 11 44 

28 C-16 2 3 2 2 2 11 44 

29 C-01 1 2 3 2 2 10 40 

30 C-13 1 2 3 2 2 10 40 

 

For example the counting of C-07 code: 

Formula: 

ὛὧέὶὩ 
3ÔÕÄÅÎÔ 3ÃÏÒÅ

 -ÁØÉÍÁÌ 3ÃÏÒÅ
8 ρππ 

ὛὧέὶὩ 
σ τ σ ς τ 

ρφ
8 ρππ 

ὛὧέὶὩ 
ρφ

ςυ
8 ρππφτ 
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From the two tables of the experimental and control group result can be 

find that the high score was gotten by E-24 code (92), however the high score 

of control group was gotten by C-07 code (64). 

After researcher counted score of the experimental and control group, 

then the mean of experimental group was computed as follows: 

Formula:  

 

ὓ
В8

Î
 

ὓ
ςτφτ

σπ
 

ὓ ψςȢρσ 

Meanwhile, the mean of control group was counted as follows: 

Formula:  

 

ὓ
В8

Î
 

ὓ
ρυψψ

σπ
 

ὓ υςȢωσ 

From the result of the mean, it can be seen that there is a significant 

different achievement between two groups. The average of experimental 

group was higher (82.13) than control group (52.93).  

After that, the researcher counted standard deviation before computing 

the t-test, it can be seen as follows: 
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Formula:  

Ὓ
Îρ ɀ ρ3  Îς ɀ ρ3

ὲρ ὲς ς
 

Ὓ
σπ ɀ ρσςȢψρ σπ ɀ ρ στȢωφ

σπ σπ ς
 

Ὓ
ςωσςȢψρ ςω στȢωφ

φπ ς
 

Ὓ
ωυρȢτω  ρπρσȢψτ

υψ
 

Ὓ
ρωφυȢσσ

υψ
 

Ὓ ЍσσȢψψ 

Ὓ υȢψς 

 

Finally, after the result of standard deviation is gotten, the researcher 

computed the t-test as follows: 

Formula:  

ὸ
ὼ ὼ

Ὓ ὢ 

 

ὸ
ψςȢρσυςȢωσ

υȢψς ὢ

 

ὸ
ςωȢς

υȢψς ὢ 
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ὸ
ςωȢς

σȢσφ
 

ὸ ψȢφω 

The value of t-table with dk = 30 + 30 - 2 = 58, the significant level 

  υϷ  is 2.04. Based on the computation, it can be seen that the t-value 

(8.69) was higher than t-table (2.04). It can be concluded that there is 

significance difference achievement between experimental and control group. 
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CHAPTER V  

CONCLUSION AND SUGGESTION 

In this chapter consists of two subs. They are conclusions and suggestions of this 

study. The conclusions are presented to make a clear in the brief explanation of 

this study and the suggestions are given for the reader to take some benefits of the 

study. 

5.1 Conclusion 

The main objective of this study was to investigate whether the 

information gap technique effective in teaching speaking to Senior High 

School students. The research method used true experimental design and it 

was specified into posttest only control group design. The result showed that 

there was significant difference between the result posttest of experimental 

and control group. The mean of experimental group was increased 

significantly (82.13) than the mean of control group (52.93). The result also 

can be calculated through the t-test (8.69) which higher than t- table (2.04). 

Thus, the null hypothesis (There is no a significance difference achievement in 

speaking betweenstudentswhoare taught by using information gap technique 

and those who are not taught by using information gap technique at the 

eleventh grade students) was rejected. The working hypothesis (There is a 

significance difference achievement in speaking betweenstudents who are 

taught by using information gap technique and those who are not taught by 

using information gap technique at the eleventh grade students) was accepted. 

Therefore the use of information gap technique is effective in teaching 

speaking in the eleventh grade students of MA NahdlatulUlama. 

 

5.2 Suggestions 

The success of teaching speaking in Senior High School students does 

not only depend on the syllabus but also how teacher can arrange interesting 

lesson plan and apply it in the classroom by using various media to make 
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students to be more interesting to learn speaking. Guiding teaching speaking 

by using information gap technique, the researcher will give some suggestion 

for English teachers, the students, and the future researchers as follows: 

b. For English teachers 

Media is the important tool used to teach students, so the teacher 

should use the interesting media to make students not only understand but 

also be enjoyable in speaking class. Through this study, the teacher can 

consider that information gap technique have various media can be used 

such as pictures, guess and answer, blank word etc. but the teacher may 

not depend to this study, they can find the other various media and direct 

students in dominating to speak English in the classroom. 

c. For students 

The students should have many opportunities to practice English 

speaking with their partner in the classroom by asking simple questions 

related to the daily life. They should be more confident to speak English 

and ask to the teacher if they do not understand the lesson. 

d. For future researchers 

I suggest for the future researchers to use other various media to 

conduct the research. The researcher hopes that this study can be reference 

for future research. 
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APPENDIX 1 

SYLLABUS 

 

Nama Sekolah : MA NAHDLATUL ULAMA  

Mata Pelajaran : Bahasa Inggris 

Kelas     : XI 

Semester  : 1 

Standar Kompetensi : Berbicara   

Mengungkapkan makna dalam teks percakapan transaksional dan interpersonal resmi dan berlanjut 

(sustained) dalam konteks kehidupan sehari-hari. 

Kompetensi 

Dasar 

Materi 

Pembelajaran 

Kegiatan  

Pembelajaran 
Indikator  

Penilaian Alokasi 

Waktu 

(Menit)  

Sumber/ 

Bahan/ 

Alat  Tehnik 
Bentuk 

Instrumen 

Contoh 

Instrumen 

 

3.1 Mengungkap

kan makna 

dalam 

percakapan 

 

Asking someone 

feeling 

A: Are you Ok? 

B: Iôm 

 

¶ Mendiskusika

n tindak tutur 

yang 

digunakan 

 

¶ Menggun

akan 

tindak 

tutur 

 

Informati

on Gap 

 

Uji Praktik 

Berbicara 

 

1. Practice 

the 

converatio

n with 

 

2 x 45 

 

 

 

www.en

glishdail

y626.co

m 

http://www.englishdaily626.com/
http://www.englishdaily626.com/
http://www.englishdaily626.com/
http://www.englishdaily626.com/
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transaksional 

(to get things 

done) dan 

interpersonal 

(bersosialisas

i)  resmi dan 

berlanjut 

(sustained) 

dengan 

menggunaka

n ragam 

bahasa lisan 

secara 

akurat, 

lancar dan 

berterima 

dalam 

konteks 

kehidupan 

dissatisfied with 

the customer. 

 

Mengungkapkan 

Kepuasan 

A : Wow, 

Amazing. I really 

satisfied with the 

room 

B: Yes, I think 

so. 

 

Mengungkapkan 

Ketidakpuasan 

A: Horrible. The 

taste of cake is 

bitter. 

 

. 

dan  

responnya  

dalam 

percakapan 

yang didengar 

secara 

berkelompok 

 

¶ Bermain 

peran secara 

berkelompok 

 

menyamp

aikan 

pendapat 

 

¶ Menggun

akan 

tindak 

tutur 

menyatak

an puas. 

 

¶ Merespo

ntindak 

tutur 

menyatak

an puas 

your 

partner 

 

2. Make 

conversati

on based 

on the 

pictures 

with your 

partner 

 

www. 

Esl-lab 

 

Paper 

LCD 

Laptop 

Whitebo

ard 
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sehari-hari  

dan 

melibatkan 

tindak tutur: 

menyampaik

an pendapat, 

meminta 

pendapat, 

menyatakan 

puas, dan 

menyatakan 

tidak puas  
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Standar Kompetensi: Berbicara 

Mengungkap kan makna dalam teks lisan fungsional dan monolog pendek sederhana yang berbentuk 

descriptivedan recount untuk berinteraksi dengan lingkungan sekitar. 

Kompetensi 

Dasar 

Materi 

Pembelajaran 

Kegiatan  

Pembelajaran 
Indikator  

Penilaian Alokasi 

Waktu 

(Menit)  

Sumber/ 

Bahan/ 

Alat  Tehnik 
Bentuk 

Instrumen 

Contoh 

Instrumen 

4.2 

Mengungkapkan 

makna dalam 

monolog pendek 

sederhana 

dengan 

menggunakan 

ragam 

bahasa lisan 

secara 

akurat, lancar, 

dan 

 

1. Teks 

pendekberbentu

kdescriptive 

 

2. Informasifaktua

l, 

Informasirinci, 

Gagasanutama, 

gagasan, 

Pendukungpend

ekberbentukdes

 

1. Mengembangka

nkosakata, 

tatabahasa 

terkaittopik / 

jenis 

teksdescriptive. 

 

 

2. Melakukanmon

olog 

dalambentuk 

 

1. Bertanya 

danmenja

wabberba

gaiinfmasi

secara 

lisandala

m 

tekspende

kberbentu

k 

:descriptiv

 

Unjuk 

Kerja 

 

Unjuk 

Kerja 

 

Tes lisan 

 

 

 

Uji praktik 

berbicara, 

bertanya 

dan 

menjawab 

 

 

Uji pratik 

berbicara 

mendeskrip

sikan 

 

1. Please, 

describe 

the picture 

until your 

partner 

whats the 

thing that 

you 

describe 

 

2x 45 

 

 

 

1.Buku 

teks 

yang 

relevan 

 

2.Gamba

r tentang 

ruang 

keluarga 

 

4. 

Bendabe
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berterima untuk 

berinteraksi 

dengan 

lingkungan 

sekitar 

dalam teks 

berbentuk 

descriptive 

criptive 

 

3. Cirikebahasaant

eksdescriptive 

 

4. Langkah 

retorika teks 

descriptive. 

 

5. Kosa kata 

terkait tema 

dan jenis teks 

descriptive. e 

 

2. Melakuka

n 

monologp

endekdala

mbentuk 

-descriptive 

 

sesuatu 

 

 

nda 

sekitar 
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APPENDIX 2 

SHEET OF TRY OUT 

Directions:  

It is the picture of living room. Please look at to the picture carefully because 

there are many things in the room. Then make conversation with your partner 

based the picture clues below. For example, you lost your glasses: 

A: ñWhere is my Glasses?ò 

B: ñYour glasses on the tableò. 

 

Please ask the questions below to your partner! 

1. Where is my glasses? 

2. Where is my Cigeratte? 

3. Where is my Radio? 

4. Where is my Pillow? 

5. Where is my Newspaper? 

6. Where is my Umbrella? 

7. Where is my Basket? 

8. Where is my Accessories? 

9. Where is my Wallet? 

10. Where is my Glass? 

11. Where is my shocks 

12. Where is my book? 

13. Where is my CD? 
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Directions:  

It is the picture of living room. Please look at to the picture carefully because 

there are many things in the room. Then make conversation with your partner 

based the picture clues below. For example, you lost your glasses: 

A: ñWhere is my Glasses?ò 

B: ñYour glasses on the tableò 

 

 

Please ask the questions below to your partner! 

14. Where is my brush? 

15. Where is my pen? 

16. Where is my cup? 

17. Where is my chalk 

18. Where is my gloves? 

19. Where is my hat? 

20. Where is my teapot? 

21. Where is my sandal? 

22. Where is my dustbin? 

23. Where is my ball? 

24. Where is my bag? 

25. Where is my comb? 
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APPENDIX 3 

THE STUDENTSô LISTS OF TRYING OUT TEST 

 

NO 
STUDENTS' 

CODE 
NAME  

1 Adhea Putri Sundawa R-02 

2 Indah Iin R-14 

3 M. Iqbal Jazaki R-17 

4 Muhammad Jazuli R-01 

5 Afika Yanti R-03 

6 Khalimatus Sa'diyah R-16 

7 Maisyatun N. R-20 

8 Nailia Luthfiana R-25 

9 Ahmad Bahtiar Rifai R-04 

10 Vida Ariyani R-30 

11 M. Renaldo A. R-18 

12 Joelani Lukman K. R-15 

13 Miftahul Irvan F. R-21 

14 Muhammad Fikri R-22 

15 Ahmad Miftakhul Huda R-05 

16 Nor Faizi R-27 

17 Amirotun Nisa' R-06 

18 Ana Nuriyah F. J. R-07 

19 Aan Deny Susilo R-23 

20 Natasya Rizka A. R-26 

21 Annika Ariyanti R-08 

22 Dimas Wahyu P. R-09 

23 Faridatun Nurun Najah R-10 

24 Ika lusiana R-12 

25 Syaiful Arif R-29 

26 Zakibbatul Fahiroh R-31 

27 Hanik fitriyana R-11 

28 Novi Listyaningsih R-28 

29 Imroatul Hasanah R-13 

30 M. Ulil Amri  R-19 

31 Muhammad Ulil Amri R-24 
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APPENDIX 4 

THE COMPUTATION OF VALIDITY, RELIABILITY, DIFFICULTY LEVEL AND DISCRIMINATING POWER  

 

No Code 
Item Number 

1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 

1 R-02 1 1 1 1 1 1 1 1 1 0 1 1 1 1 1 1 

2 R-14 1 1 1 0 1 1 1 1 1 1 1 1 0 1 1 1 

3 R-17 1 1 1 0 1 1 1 1 1 1 1 1 0 1 1 1 

4 R-01 1 0 1 1 1 1 1 1 1 1 1 1 1 1 1 1 

5 R-03 1 0 1 0 1 1 1 1 1 0 1 1 1 1 1 1 

6 R-16 1 1 1 0 1 0 1 1 1 1 1 0 1 1 1 1 

7 R-20 1 0 1 0 1 1 1 1 1 1 1 1 0 1 1 1 

8 R-25 1 1 1 0 1 1 1 1 1 0 1 1 1 1 1 0 

9 R-04 1 1 1 0 1 1 1 1 1 0 1 1 0 1 1 1 

10 R-30 1 1 1 0 1 1 1 1 1 0 1 0 0 1 1 1 

11 R-18 1 1 1 1 0 1 1 0 1 0 1 1 1 1 1 1 

12 R-15 1 0 1 0 0 1 1 1 1 0 1 1 0 1 1 1 

13 R-21 0 1 1 1 0 1 1 1 1 1 1 0 1 0 1 0 

14 R-22 1 1 1 0 0 1 1 1 1 0 1 1 0 1 1 1 

15 R-05 1 1 1 0 0 0 1 1 1 1 1 1 0 0 1 0 

16 R-27 1 1 1 1 0 1 1 1 1 0 1 1 0 0 1 1 

17 R-06 0 1 0 1 0 1 1 0 1 1 0 1 0 1 1 1 

18 R-07 1 1 1 1 0 1 1 1 1 0 1 0 0 0 1 0 

19 R-23 1 1 0 1 1 1 0 1 1 0 1 0 0 0 0 1 

20 R-26 1 1 1 1 0 1 1 1 1 0 1 0 1 0 1 0 

21 R-08 1 1 0 1 0 1 1 0 1 0 1 1 1 0 1 0 

22 R-09 0 1 1 1 0 1 1 0 1 1 1 1 0 0 0 1 

23 R-10 0 1 0 1 0 1 1 0 1 1 1 1 1 0 1 0 

24 R-12 1 1 1 0 0 1 1 0 1 0 1 0 0 0 1 0 

25 R-29 1 0 1 1 0 0 1 0 1 0 1 0 0 0 0 0 
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26 R-31 0 1 0 1 1 0 1 0 1 1 0 0 0 1 1 0 

27 R-11 1 1 0 0 0 1 1 1 1 1 0 0 1 0 0 0 

28 R-28 0 1 0 1 1 0 0 1 0 0 0 0 0 1 0 1 

29 R-13 1 1 0 0 0 0 0 0 1 0 1 0 0 0 1 0 

30 R-19 1 0 0 1 0 0 0 1 0 0 0 0 1 0 1 0 

31 R-24 0 1 0 0 0 0 1 1 1 0 1 0 1 0 0 0 

Correct ×X 24 25 21 16 13 23 27 22 29 12 26 17 13 16 25 17 

Validity  

 

×X2 24 25 21 16 13 23 27 22 29 12 26 17 13 16 25 17 

×XY 429 421 402 256 253 425 481 395 507 216 465 329 220 313 451 329 

Rxy 0.3981 -0.0446 0.7320 -0.2211 0.4912 0.5986 0.5228 0.3646 0.4769 0.1936 0.4953 0.6096 -0.0024 0.6209 0.5159 0.6096 

r table 0.343 0.343 0.343 0.343 0.343 0.343 0.343 0.343 0.343 0.343 0.343 0.343 0.343 0.343 0.343 0.343 

Criteria  Valid Invalid  Valid Invalid  Valid Valid Valid Valid Valid Invalid  Valid Valid Invalid  Valid Valid Valid 

   

                              

Discriminating 

Power 

BA 15 12 16 5 10 14 16 15 16 7 16 13 7 13 16 13 

BB 9 13 5 11 5 9 11 7 13 5 10 4 6 3 9 4 

DP 0,338 -0,117 0,667 -0,421 0,425 0,275 0,267 0,471 0,133 0,104 0,333 0,546 0,038 0,613 0,400 0,546 

Criteria  
Satisfa 

ctory 
Poor Good Poor Good 

Satisfa 

ctory 

Satisfa 

ctory 
Good Poor Poor 

Satisfa 

ctory 
Good Poor Good 

Satisfa 

ctory 
Good 

  
  

                            

Difficult Item  
ID 0,774 0,806 0,677 0,516 0,419 0,742 0,871 0,710 0,935 0,387 0,839 0,548 0,419 0,516 0,806 0,548 

Criteria  Easy Easy Medium Medium Medium Easy Easy Easy Easy Medium Easy Medium Medium Medium Easy Medium 

    

                            

Reliability  

 

p 0,774 0,806 0,677 0,516 0,419 0,742 0,871 0,710 0,935 0,387 0,839 0,548 0,419 0,516 0,806 0,548 

q 0,226 0,194 0,323 0,484 0,581 0,258 0,129 0,290 0,065 0,613 0,161 0,452 0,581 0,484 0,194 0,452 

pq 0,175 0,156 0,219 0,250 0,243 0,191 0,112 0,206 0,060 0,237 0,135 0,248 0,243 0,250 0,156 0,248 

pq 4,666                               

Vt  -269.875                              

r11 1.060                               

Criteria  Used Unused Used Unused Used Used Used Used Used Unused Used Used Unused Used Used Used 
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Item Number 
Y Y2 

17 18 19 20 21 22 23 24 25 

1 1 1 0 1 1 1 1 1 23 529 

1 1 1 0 1 1 1 1 1 22 484 

1 1 1 0 1 1 1 1 1 22 484 

1 0 1 1 1 1 0 1 1 22 484 

1 1 1 0 1 1 1 1 1 21 441 

1 1 1 0 1 1 1 1 1 21 441 

1 1 1 0 1 1 1 1 1 21 441 

1 1 1 0 1 1 1 1 1 21 441 

1 1 1 0 1 1 1 1 1 21 441 

1 1 1 1 1 1 1 1 1 21 441 

1 1 1 0 1 0 1 1 1 20 400 

1 1 1 0 1 1 1 1 1 19 361 

1 0 1 1 1 1 1 1 1 19 361 

1 1 1 0 1 0 1 1 1 19 361 

1 1 1 0 1 1 1 1 1 18 324 

1 0 1 0 1 1 0 1 1 18 324 

1 1 1 1 0 1 1 1 1 18 324 

1 0 1 1 1 0 1 1 1 17 289 

1 1 0 0 1 1 1 1 1 16 256 

1 0 1 0 0 0 1 1 1 16 256 

1 0 1 1 1 1 0 0 0 15 225 

1 1 1 0 0 0 0 1 1 15 225 

1 0 1 1 1 0 0 0 0 14 196 

1 0 1 0 0 0 1 1 1 13 169 

1 0 1 0 1 1 1 1 1 13 169 
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1 0 0 1 0 1 0 0 1 12 144 

1 1 1 0 0 0 0 1 0 12 144 

0 0 1 1 0 1 0 0 1 10 100 

1 0 1 0 1 0 1 0 1 10 100 

1 0 0 0 1 0 1 0 0 8 64 

0 0 0 0 1 1 0 0 0 8 64 

29 17 27 9 24 21 22 24 26 525 9483 

29 17 27 9 24 21 22 24 26 
  

507 330 481 148 429 381 399 448 468 
  

0.4769 0.6244 0.5228 -0.0178 0.3981 0.4004 0.4296 0.7336 0.5555 
  

0.343 0.343 0.343 0.343 0.343 0.343 0.343 0.343 0.343 
  

Valid Valid Valid Invalid  Valid Valid Valid Valid Valid 
  

                

 
  

16 13 16 3 16 14 14 16 16 
  

13 4 11 6 8 7 8 8 10 
  

0,133 0,546 0,267 -0,213 0,467 0,408 0,342 0,467 0,333 
  

Poor Good 
Satisfa 

Poor Good Good 
Satisfa 

Good 
Satisfa 

  
ctory Ctory ctory 

  
 

0,935 0,548 0,871 0,290 0,774 0,677 0,710 0,774 0,839 
  

Easy Medium Easy Difficult  Easy Medium Easy Easy Easy 
  

 

  

       
  

0,935 0,548 0,871 0,290 0,774 0,677 0,710 0,774 0,839 
  

0,065 0,452 0,129 0,710 0,226 0,323 0,290 0,226 0,161 
  

0,060 0,248 0,112 0,206 0,175 0,219 0,206 0,175 0,135 
  

                  
  

                  
  

                  
  

Used Used Used Unused Used Used Used Used Used 
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APPENDIX 5 

THE PRODUCT MOMENT OF TRYING OUT TEST 

Correlations 

  Q1 Q2 Q3 Q4 Q5 Q6 Q7 Q8 Q9 Q10 Q11 Q12 Q13 Q14 Q15 Q16 Q17 

Q1 

Pearson 
Correlation 

1 -.265 ,453* 
-

,369* 
.146 .210 .022 .334 .172 

-
,363* 

,392* .130 -.010 .095 .321 .130 ,486** 

Sig. (2-tailed)   .150 .011 .041 .432 .256 .905 .066 .354 .045 .029 .486 .957 .613 .078 .486 .006 

N 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 

Q2 

Pearson 
Correlation 

-.265 1 -.163 .016 -.080 .084 .055 -.133 .204 .054 .007 -.116 -.080 -.148 -.033 -.116 -.129 

Sig. (2-tailed) .150   .380 .933 .669 .652 .769 .474 .272 .773 .970 .533 .669 .428 .859 .533 .490 

N 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 

Q3 

Pearson 
Correlation 

,453* -.163 1 -.254 .167 ,382* ,558** .319 ,381* 
-

.018 
,635** .344 -.113 .298 ,361* .344 ,381* 

Sig. (2-tailed) .011 .380   .168 .369 .034 .001 .080 .035 .922 .000 .058 .546 .103 .046 .058 .035 

N 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 

Q4 

Pearson 
Correlation 

-,369* .016 -.254 1 -.224 .019 -.180 -.335 -.254 
-

.026 
-.249 -.100 .169 -.292 -.148 -.100 .008 

Sig. (2-tailed) .041 .933 .168   .226 .919 .332 .066 .167 .891 .177 .591 .364 .111 .428 .591 .964 

N 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 

Q5 

Pearson 
Correlation 

.146 -.080 .167 -.224 1 .053 -.063 ,400* -.043 .130 .017 .114 -.060 ,692** .085 ,508** -.043 

Sig. (2-tailed) .432 .669 .369 .226   .777 .737 .026 .819 .486 .927 .540 .749 .000 .648 .003 .819 

N 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 

Q6 
Pearson 
Correlation 

.210 .084 ,382* .019 .053 1 ,433* .110 ,445* .015 .343 ,502** .053 .167 .271 .354 ,445* 
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Sig. (2-tailed) .256 .652 .034 .919 .777   .015 .556 .012 .938 .059 .004 .777 .371 .141 .051 .012 

N 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 

Q7 

Pearson 
Correlation 

.022 .055 ,558** -.180 -.063 ,433* 1 -.034 ,682** .306 .354 ,424* .132 .205 .299 .037 .291 

Sig. (2-tailed) .905 .769 .001 .332 .737 .015   .855 .000 .094 .050 .017 .479 .269 .103 .842 .113 

N 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 

Q8 

Pearson 
Correlation 

.334 -.133 .319 -.335 ,400* .110 -.034 1 -.168 
-

.075 
.106 -.009 .111 .234 .046 .276 -.168 

Sig. (2-tailed) .066 .474 .080 .066 .026 .556 .855   .366 .687 .570 .961 .550 .205 .804 .132 .366 

N 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 

Q9 

Pearson 
Correlation 

.172 .204 ,381* -.254 -.043 ,445* ,682** -.168 1 .209 ,599** .289 -.043 .008 .204 .026 ,466** 

Sig. (2-tailed) .354 .272 .035 .167 .819 .012 .000 .366   .260 .000 .114 .819 .964 .272 .892 .008 

N 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 

Q10 

Pearson 
Correlation 

-,363* .054 -.018 -.026 .130 .015 .306 -.075 .209 1 -.192 .189 -.004 .107 .054 .056 .209 

Sig. (2-tailed) .045 .773 .922 .891 .486 .938 .094 .687 .260   .302 .309 .982 .567 .773 .766 .260 

N 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 

Q11 

Pearson 
Correlation 

,392* .007 ,635** -.249 .017 .343 .354 .106 ,599** 
-

.192 
1 .307 .017 -.074 .229 .131 .242 

Sig. (2-tailed) .029 .970 .000 .177 .927 .059 .050 .570 .000 .302   .093 .927 .694 .215 .483 .190 

N 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 

Q12 

Pearson 
Correlation 

.130 -.116 .344 -.100 .114 ,502** ,424* -.009 .289 .189 .307 1 -.017 ,418* ,376* ,479** .289 

Sig. (2-tailed) .486 .533 .058 .591 .540 .004 .017 .961 .114 .309 .093   .928 .019 .037 .006 .114 

N 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 

Q13 
Pearson 
Correlation 

-.010 -.080 -.113 .169 -.060 .053 .132 .111 -.043 
-

.004 
.017 -.017 1 -.093 .085 -.280 -.043 
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Sig. (2-tailed) .957 .669 .546 .364 .749 .777 .479 .550 .819 .982 .927 .928   .619 .648 .128 .819 

N 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 

Q14 

Pearson 
Correlation 

.095 -.148 .298 -.292 ,692** .167 .205 .234 .008 .107 -.074 ,418* -.093 1 .343 ,678** .008 

Sig. (2-tailed) .613 .428 .103 .111 .000 .371 .269 .205 .964 .567 .694 .019 .619   .059 .000 .964 

N 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 

Q15 

Pearson 
Correlation 

.321 -.033 ,361* -.148 .085 .271 .299 .046 .204 .054 .229 ,376* .085 .343 1 .048 ,536** 

Sig. (2-tailed) .078 .859 .046 .428 .648 .141 .103 .804 .272 .773 .215 .037 .648 .059   .799 .002 

N 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 

Q16 

Pearson 
Correlation 

.130 -.116 .344 -.100 ,508** .354 .037 .276 .026 .056 .131 ,479** -.280 ,678** .048 1 .026 

Sig. (2-tailed) .486 .533 .058 .591 .003 .051 .842 .132 .892 .766 .483 .006 .128 .000 .799   .892 

N 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 

Q17 

Pearson 
Correlation 

,486** -.129 ,381* .008 -.043 ,445* .291 -.168 ,466** .209 .242 .289 -.043 .008 ,536** .026 1 

Sig. (2-tailed) .006 .490 .035 .964 .819 .012 .113 .366 .008 .260 .190 .114 .819 .964 .002 .892   

N 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 

Q18 

Pearson 
Correlation 

.285 .048 .344 
-

,490** 
,377* .354 .231 .276 .289 .189 .131 ,479** -.148 ,548** .048 ,609** .289 

Sig. (2-tailed) .120 .799 .058 .005 .036 .051 .212 .132 .114 .309 .483 .006 .426 .001 .799 .000 .114 

N 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 

Q19 

Pearson 
Correlation 

.252 .055 ,558** -.180 -.063 ,433* ,426* -.034 .291 .108 .354 ,424* -.063 .205 .299 .231 .291 

Sig. (2-tailed) .171 .769 .001 .332 .737 .015 .017 .855 .113 .562 .050 .017 .737 .269 .103 .212 .113 

N 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 
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Q20 

Pearson 
Correlation 

-
,504** 

.133 -.319 ,477** .033 .052 .034 -.217 -.121 .221 -.299 -.134 .033 .050 .133 -.134 -.121 

Sig. (2-tailed) .004 .474 .080 .007 .862 .780 .855 .241 .516 .232 .102 .474 .862 .787 .474 .474 .516 

N 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 

Q21 

Pearson 
Correlation 

,446* -.265 .287 -.214 .146 .034 .022 .334 .172 
-

.204 
,602** .285 .146 .095 .321 .130 .172 

Sig. (2-tailed) .012 .150 .117 .247 .432 .855 .905 .066 .354 .270 .000 .120 .432 .613 .078 .486 .354 

N 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 

Q22 

Pearson 
Correlation 

-.043 -.163 .114 -.116 ,586** -.092 .146 .319 .100 .123 .073 .206 -.113 ,437* .011 .344 -.181 

Sig. (2-tailed) .820 .380 .540 .535 .001 .624 .433 .080 .594 .508 .698 .267 .546 .014 .952 .058 .329 

N 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 

Q23 

Pearson 
Correlation 

,504** -.133 ,471** -.335 .111 .110 -.034 .217 .121 
-

.221 
.299 -.009 -.177 .234 ,406* .134 ,411* 

Sig. (2-tailed) .004 .474 .008 .066 .550 .556 .855 .241 .516 .232 .102 .961 .342 .205 .023 .474 .022 

N 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 

Q24 

Pearson 
Correlation 

,446* -.069 ,783** -.214 .146 ,563** ,483** .334 ,486** .112 ,392* .285 -.166 .249 .126 ,440* ,486** 

Sig. (2-tailed) .012 .711 .000 .247 .432 .001 .006 .066 .006 .547 .029 .120 .371 .177 .499 .013 .006 

N 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 

Q25 

Pearson 
Correlation 

.183 .007 ,635** -.074 ,373* .142 .093 .106 .242 
-

.012 
.285 .131 

-
,516** 

,453* .229 ,483** .242 

Sig. (2-tailed) .325 .970 .000 .694 .039 .445 .619 .570 .190 .951 .121 .483 .003 .011 .215 .006 .190 

N 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 

TOTAL 

Pearson 
Correlation 

,398* -.045 ,732** -.221 ,491** ,599** ,523** ,365* ,477** .194 ,495** ,610** -.002 ,621** ,516** ,610** ,477** 

Sig. (2-tailed) .027 .812 .000 .232 .005 .000 .003 .044 .007 .297 .005 .000 .990 .000 .003 .000 .007 

N 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 31 



87 
 

 

                  

Q18 Q19 Q20 Q21 Q22 Q23 Q24 Q25 TOTAL 

.285 .252 
-

,504** 
,446* -.043 ,504** ,446* .183 ,398* 

.120 .171 .004 .012 .820 .004 .012 .325 .027 

31 31 31 31 31 31 31 31 31 

.048 .055 .133 -.265 -.163 -.133 -.069 .007 -.045 

.799 .769 .474 .150 .380 .474 .711 .970 .812 

31 31 31 31 31 31 31 31 31 

.344 ,558** -.319 .287 .114 ,471** ,783** ,635** ,732** 

.058 .001 .080 .117 .540 .008 .000 .000 .000 

31 31 31 31 31 31 31 31 31 

-
,490** 

-.180 ,477** -.214 -.116 -.335 -.214 -.074 -.221 

.005 .332 .007 .247 .535 .066 .247 .694 .232 

31 31 31 31 31 31 31 31 31 

,377* -.063 .033 .146 ,586** .111 .146 ,373* ,491** 

.036 .737 .862 .432 .001 .550 .432 .039 .005 

31 31 31 31 31 31 31 31 31 

.354 ,433* .052 .034 -.092 .110 ,563** .142 ,599** 
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.051 .015 .780 .855 .624 .556 .001 .445 .000 

31 31 31 31 31 31 31 31 31 

.231 ,426* .034 .022 .146 -.034 ,483** .093 ,523** 

.212 .017 .855 .905 .433 .855 .006 .619 .003 

31 31 31 31 31 31 31 31 31 

.276 -.034 -.217 .334 .319 .217 .334 .106 ,365* 

.132 .855 .241 .066 .080 .241 .066 .570 .044 

31 31 31 31 31 31 31 31 31 

.289 .291 -.121 .172 .100 .121 ,486** .242 ,477** 

.114 .113 .516 .354 .594 .516 .006 .190 .007 

31 31 31 31 31 31 31 31 31 

.189 .108 .221 -.204 .123 -.221 .112 -.012 .194 

.309 .562 .232 .270 .508 .232 .547 .951 .297 

31 31 31 31 31 31 31 31 31 

.131 .354 -.299 ,602** .073 .299 ,392* .285 ,495** 

.483 .050 .102 .000 .698 .102 .029 .121 .005 

31 31 31 31 31 31 31 31 31 

,479** ,424* -.134 .285 .206 -.009 .285 .131 ,610** 

.006 .017 .474 .120 .267 .961 .120 .483 .000 

31 31 31 31 31 31 31 31 31 
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-.148 -.063 .033 .146 -.113 -.177 -.166 
-

,516** 
-.002 

.426 .737 .862 .432 .546 .342 .371 .003 .990 

31 31 31 31 31 31 31 31 31 

,548** .205 .050 .095 ,437* .234 .249 ,453* ,621** 

.001 .269 .787 .613 .014 .205 .177 .011 .000 

31 31 31 31 31 31 31 31 31 

.048 .299 .133 .321 .011 ,406* .126 .229 ,516** 

.799 .103 .474 .078 .952 .023 .499 .215 .003 

31 31 31 31 31 31 31 31 31 

,609** .231 -.134 .130 .344 .134 ,440* ,483** ,610** 

.000 .212 .474 .486 .058 .474 .013 .006 .000 

31 31 31 31 31 31 31 31 31 

.289 .291 -.121 .172 -.181 ,411* ,486** .242 ,477** 

.114 .113 .516 .354 .329 .022 .006 .190 .007 

31 31 31 31 31 31 31 31 31 

1 .231 -,419* .130 .206 ,419* ,595** .307 ,624** 

  .212 .019 .486 .267 .019 .000 .093 .000 

31 31 31 31 31 31 31 31 31 

.231 1 .034 .022 -.060 .178 ,483** .354 ,523** 

.212   .855 .905 .749 .339 .006 .050 .003 

  



90 
 

31 31 31 31 31 31 31 31 31 

-
,419* 

.034 1 -.164 .137 
-

,374* 
-.334 -.106 -.072 

.019 .855   .377 .461 .038 .066 .570 .701 

31 31 31 31 31 31 31 31 31 

.130 .022 -.164 1 .287 .334 .077 -.027 ,398* 

.486 .905 .377   .117 .066 .679 .885 .027 

31 31 31 31 31 31 31 31 31 

.206 -.060 .137 .287 1 .015 .122 .260 ,400* 

.267 .749 .461 .117   .937 .512 .157 .026 

31 31 31 31 31 31 31 31 31 

,419* .178 -,374* .334 .015 1 ,504** ,492** ,430* 

.019 .339 .038 .066 .937   .004 .005 .016 

31 31 31 31 31 31 31 31 31 

,595** ,483** -.334 .077 .122 ,504** 1 ,602** ,734** 

.000 .006 .066 .679 .512 .004   .000 .000 

31 31 31 31 31 31 31 31 31 

.307 .354 -.106 -.027 .260 ,492** ,602** 1 ,556** 

.093 .050 .570 .885 .157 .005 .000   .001 

31 31 31 31 31 31 31 31 31 

,624** ,523** -.072 ,398* ,400* ,430* ,734** ,556** 1 

.000 .003 .701 .027 .026 .016 .000 .001   

31 31 31 31 31 31 31 31 31 
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APPENDIX 6 

COMPUTATION OF VALIDITY TEST  

 

Formula:  

Òxy
ὔȢВὢὣ Вὢ Вὣ

ὔȢВὢ Вὢ  ὔȢВὣ Вὣ
 

The item test is valid if rxy>rtable. 

The following is the example of counting the validity of item number 1: 

No X X2 Y Y2 XY 

1 1 1 23 529 23 

2 1 1 22 484 22 

3 1 1 22 484 22 

4 1 1 22 484 22 

5 1 1 21 441 21 

6 1 1 21 441 21 

7 1 1 21 441 21 

8 1 1 21 441 21 

9 1 1 21 441 21 

10 1 1 21 441 21 

11 1 1 20 400 20 

12 1 1 19 361 19 

13 0 0 19 361 0 

14 1 1 19 361 19 

15 1 1 18 324 18 

16 1 1 18 324 18 

17 0 0 18 324 0 

18 1 1 17 289 17 

19 1 1 16 256 16 

20 1 1 16 256 16 

21 1 1 15 225 15 

22 0 0 15 225 0 

23 0 0 14 196 0 

24 1 1 13 169 13 

25 1 1 13 169 13 

26 0 0 12 144 0 

27 1 1 12 144 12 

28 0 0 10 100 0 

29 1 1 10 100 10 

30 1 1 8 64 8 

31 0 0 8 64 0 

Â  24 24 525 9483 429 
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The value of rxy is: 

Òxy
σρτςω ςτυςυ

σρςτ ςτ  σρωτψσ υςυ

 

Òxy 0.3981 

The item number one of the try-out test was valid because its rxy = 0.3981 higher 

than the rtable = 0.355.  
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APPENDIX 7 

COMPUATATION OF RELIABILITY TEST  

 

Formula:  

►  

╝

╝

В▬▲

Ɑ●
 

The test is reliable if r11> rtable. 

Based on the try-out table, it can be gotten: 

×pq  = pq1  + pq2  + pq3 + pq4 + pq5 

 = 0.175 + 0.156 + 0.219 + 0.250 + 0.135 

 = 4.666         

Then, 

ὠ  
υςυ

σρ
 
υςυ

σρ
 
υςυψψωρȢρςω

σρ
 
ψσφφȢρ

σρ
 

 ςφωȢψχυ 

 

The r11 was: 

ὶ
ςυ

ςυ ρ
ρ

τȢφφφ

ςφωȢψχυ
 

ςυ

ςτ
ρ

τȢφφφ

ςφωȢψχυ
 

ρȢπτρφρ πȢπρχς 

ρȢπτρφρȢπρχς 

ρȢπυω 

For  υϷ with N = 31, since the result of the r11(ρȢπυω ) was higher than rtable 

(0.355) it was concluded that the trying out instrument was reliable. 
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APPENDIX 8 

COMPUTATION OF DISCRIMINATING POWER  

 

The following is the example of computation of discriminating power of item 

number 1: 

Upper Group Lower Group 

No Code Score No Code Score 

1 R-02 1 1 R-06 0 

2 R-14 1 2 R-07 1 

3 R-17 1 3 R-23 1 

4 R-01 1 4 R-26 1 

5 R-03 1 5 R-08 1 

6 R-16 1 6 R-09 0 

7 R-20 1 7 R-10 0 

8 R-25 1 8 R-12 1 

9 R-04 1 9 R-29 1 

10 R-30 1 10 R-31 0 

11 R-18 1 11 R-11 1 

12 R-15 1 12 R-28 0 

13 R-21 0 13 R-13 1 

14 R-22 1 14 R-19 1 

15 R-05 1 15 R-24 0 

16 R-27 1   

Total 15 Total 9 

 

Formula: 

Ὀ
ὄὃ

ὐὃ

ὄὄ

ὐὄ
 

$
ρυ

ρφ

ω

ρυ
 

$ πȟσσψ 

The computation of difficulty level of try-out test of item number 1 is medium. 
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APPENDIX 9 

COMPUTATION OF DIFFICULTY LEVEL  

 

The following is the example of computation of item facility of item number 1: 

Highest Group Lowest Group 

No Code Score No Code Score 

1 R-02 1 1 R-06 0 

2 R-14 1 2 R-07 1 

3 R-17 1 3 R-23 1 

4 R-01 1 4 R-26 1 

5 R-03 1 5 R-08 1 

6 R-16 1 6 R-09 0 

7 R-20 1 7 R-10 0 

8 R-25 1 8 R-12 1 

9 R-04 1 9 R-29 1 

10 R-30 1 10 R-31 0 

11 R-18 1 11 R-11 1 

12 R-15 1 12 R-28 0 

13 R-21 0 13 R-13 1 

14 R-22 1 14 R-19 1 

15 R-05 1 15 R-24 0 

16 R-27 1   

Total 15 Total 9 

 

Formula: 

ὖ
ὄ

ὐὛ
 

0
ςτ

σρ
 

0 πȢχχτ 

The computation of difficulty level of try-out test of item number 1 is medium. 
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APPENDIX 10 

EXPERIMENTALGROUP LESSON PLAN I  

 

School : MA NAHDLATUL ULAMA  

Grade/ Semester : XI/ I  

Subject : English 

Time Allocation : 2 x 45 minutes 

Skill  : Speaking 

Theme : Expressing Satisfaction and Dissatisfaction 

 

I. CompetenceStandard 

3.1 Speaking 

Mengungkapkan makna dalam teks percakapan transaksional dan 

interpersonal resmi dan berlanjut (sustained) dalam konteks kehidupan 

sehari-hari. 

 

II.  CompetenceBasic 

3.1 Mengungkapkan makna dalam percakapan transaksional (to get things 

done) dan interpersonal (bersosialisasi)  resmi dan berlanjut (sustained) 

dengan menggunakan ragam bahasa lisan secara akurat, lancar dan 

berterima dalam konteks kehidupan sehari-hari  dan melibatkan tindak 

tutur: menyampaikan pendapat, meminta pendapat, menyatakan puas, dan 

menyatakan tidak puas 

 

III.  Indicators 

After teaching learning process, the students are able to: 

1. Express asking and giving opinion about something that related with daily 

life. 

2. Express satisfaction and dissatisfaction about something that related in 

daily life.  

3. Response someone opinion about something that related with daily life. 
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IV.  Learning Material  

Asking about Satisfaction Asking about Dissatisfaction 

Á How do you like your 

room? 

Á Is everything O.K? 

Á Is everything satisfactory? 

Á Are you satisfied? 

Á Do you want to complain about 

something? 

Á Was something not to your satisfaction? 

Á Are you dissatisfied with something? 

Á Did you find our service satisfactory? 

 

 Expressing of Satisfaction 

Definition:  

is an expression  for a feeling of happiness or pleasure  because you have 

achieved something or   got what you wanted. 

Informal Situations Formal Situations 

Á Super! 

Á Great! 

Á Terrific! 

Á Fantastic! 

Á Smashing! 

Á Perfect 

Á Everything is fine 

 

Á I really like my new hair cut 

Á It was satisfactory. 

Á You did well 

Á Your job is satisfactory 

Á I am so happy about this 

Á Iôm glad to what youôve done 

Á Itôs really satisfying 

Á It was okay. Not too bad. 

 

For Example: 

Á Robert  : How do you feel about this food? (Asking) 

Á Terry     : Wowé.. I am very satisfied. Itôs very delicious. Great! 

Á Robert   : Yes, I think so. (Response) Would you have anymore? 

Á Terry     : Yes, of course. 
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 Expressing of Dissatisfaction 

Definition 

is a feeling  we express when we do not get as enough as we hope and feel 

disappointed   with some conditions, we must be dissatisfied. 

Informal Situations Formal Situations 

Á Horrible! 

Á Very sad! 

Á Annoying! 

Á Disappointing! 

Á Frustrating! 

Á How bad! 

 

Á It is disappointing that!. 

Á  It is unacceptable. 

Á Well, this is most unsatisfactory. 

Á The concert is so boring. 

Á What an awful meeting. 

Á It's not as good as I thought. 

Á Iôm not satisfied with work. 

Á You havenôt done well enough. 

Á I am really disappointed. 

Á Sorry, but your work is not satisfactory. 

 

For Example: 

Machiko  : The waiter was unfriendly, wasnôt he? (Asking) 

Roberto  : No, not unfriendly. He was rude. (Dissatisfied) 

Roberto  : Large? This is small salad. 

Machiko  : And this is sherbet instead of yoghurt. 

Roberto  : The bread is hard. 

Machiko  : Itôs not fresh at all. Itôs stale. I canôt eat it. 

Roberto  : And I canôt drink this wine chilled. Itôs warm. 

Machiko  : Terrible.  Thereôs no butter for the bread, either. 

Roberto  : Whereôs the waiter? 

Machiko  : I donôt know. Heôs probably gone to lunch at another  

restaurant. 
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V. Exercise 

Direction:  

Please, make conversation based on the pictures. For example: 

A : (showing happy face) 

B : Are you satisfaction?. 

A : Yes, of course. Iôm really satisfied with this beautiful dress. Thatôs  

really amazing!. 

B : Wow you are great. 

 

STUDENT A 

EXPRESSING OF SATISFACTION AND DISSATISFACTION  

 EXPRESSION REASON 

1 

 
 

2 

  

3 

 
 

4 

 
 

 

  



100 
 

Direction:  

Please, make conversation based on the pictures. For example: 

A : (showing happy face) 

B : Are you satisfaction?. 

A : Yes, of course. Iôm really satisfied with this beautiful dress. Thatôs  

really amazing!. 

B : Wow you are great. 

 

STUDENT B 

EXPRESSING OF SATISFACTION AND DISSATISFACTION  

NO EXPRESSION REASON 

1 

  

2 

  

3 

 
 

4 
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VI.  Method 

Communicative Language Teaching 

 

VII.  Technique 

Information Gap 

 

VIII.  Learning Activities (`90 ) 

Á Pre activities ( 1̀0) 

1. Opening and greeting 

2. Praying 

3. Introducing by checking students̀ attendance. 

4. Warming up by sing COCONUT song. 

 

Á Main activities ( 7̀0) 

10. Teacher directs students to the material by showing the picture then 

asking what are the expressions of the men in picture. 

  

11. Teacher asks the students what are the definition of satisfaction and 

dissatisfaction expressing. 

12. Teacher explains how to asking someone feeling about satisfaction 

and dissatisfaction. 

13. Teacher explains how to express satisfaction and dissatisfaction. 

14. Teacher gives chance to students to ask some questions. 

15. Teacher gives the example in the short conversation about 

satisfaction and dissatisfaction expression. 

16. Teacher shares pictures to students for giving exercises (doing 

conversation in pair based on the pictures). 
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17. Teacher explains the direction of the exercise. 

18. Teacher asks some students to practice the conversation in front of 

the class. 

 

Á Post activities ( 1̀0) 

1. Teacher reviews the material about expressing of satisfaction and 

dissatisfaction. 

2. Closing and greeting. 

 

IX.  Resources and Media 

1. Module 

2. Relevant pictures 

3. Laptop 

4. LCD 

5. Power point 

6. Carton 

7. Cards 

 

X. Assessment 

Elements of 

Scoring 
Score Aspect of scoring 

Grammar 

1 
Speakerôs errors in grammar are frequent, but it 

can be understood by a listener. 

2 
Speaker does not have through or confident 

control the grammar. 

3 
Speaker can control grammar and be able to speak 

the language with sufficient structural accuracy. 

4 
Speaker is able to use the language accurately on 

all levels and errors in grammar are quite rare. 

5 Equivalent to that of an educated native speaker 



103 
 

Vocabulary 

1 
Speaking vocabulary inadequate to express 

anything but the most elementary needs. 

2 
Has speaking vocabulary sufficient to express 

himself simply with some circumlocutions. 

3 
Vocabulary is broad enough that rarely has to 

grope for a word. 

4 

Speaker can understand and participate in any 

conversation with a high degree of precision of 

vocabulary. 

5 

Speech on the levels is fully accepted by educated 

native speakers in all it features including breath 

of vocabulary. 

Comprehension 

1 

Speaker can understand simple questions and 

statements if delivered with slowed speech 

repetition or paraphrase. 

2 
Speaker can get the gist of most conversations of 

non-technical subject. 

3 
Comprehension is quite complete at a normal rate 

of speech. 

4 
Speaker can understand any conversation within 

the range of his experience. 

5 Equivalent to that of an educated native speaker. 

Fluency 

1 Speaker hasnôt sufficient fluency description.  

2 
Speaker can handle with confidence but not with 

facility most social situations. 

3 
Speaker can discuss particular interests of 

competence.  

4 
Speaker is able to use the language fluently. It is a 

high degree of fluency. 

5 Speaker has complete fluency in the language that 
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accepted by native speakers. 

Pronunciation 

1 
Speaker pronunciation errors are frequent but can 

be understood by a native speaker. 

2 
Speaker accent is intelligible through often quite 

faulty. 

3 Accent may be obviously foreign. 

4 Errors in pronunciation are quite rare. 

5 
Equivalent to and fully accepted by educated 

native speakers. 

 

XI.  Scoring Rubric 

No Code 
Aspect of Scoring Score Max 

(25) 
Score 

G V C F P 

1 R-01 
      

 

 

ὛὧέὶὩ
3ÔÕÄÅÎÔ 3ÃÏÒÅ

 -ÁØÉÍÁÌ 3ÃÏÒÅ
8 ρππ 

 

Grade Criteria of Mastery  Level 

A 90 ï 100 very good 

B 70 ï 89 Good 

C 60ï 69 enough 

D 50 ï 59 Poor 

E 40 ï 49 very poor 
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Jepara, 5 November 2017 

English Teacher, 

 

 

Toyib Rosyidi, S.Pd,. 

NUPTK. 8735749653110002 

Researcher, 

 

 

Mahfudiyyah 

NIM. 131320000034 

Known by, 

Head Master of MA NU Batealit 

 

 

Moh Subakir, S.Sos,. 

NUPTK. 6433745645110012 
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APPENDIX 11 

EXPERIMENTAL GROUP LESSON PLAN II  

 

School : MA NAHDLATUL ULAMA  

Grade/ Semester : XI/ I  

Subject : English 

Time Allocation : 2 x 45 minutes 

Skill  : Speaking 

Theme : Vocabulary about Living Room 

 

II.  CompetenceStandard 

Speaking : Understanding meaning in short and simple spoken text 

interactively and no interactively in formal and non formal situations in 

descriptive to communicate with the closest environment and/or in academic 

context and to build good behavior. 

 

III.  Basic Competence 

Speaking : Understanding meaning with short spoken text accurately, 

fluently and acceptably  in descriptive text related to the closest environment 

and/or in academic context in good character. 

 

IV.  Indicators 

After teaching learning process, the students are able to: 

1. Know the kinds of preposition. 

2. Can apply the using of preposition in the spoken sentences. 

3. Can give information about the place of things around us that related to 

daily life. 
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a. Learning Materials 

Vocabularies 

(Living Room) 

 
 

 
 

 

Radio Lamp Wallet Comb Remote 

 

  
 

 

Glasses Pillow Gloves CD Ball 

     

Bag Television Umbrella Dustbin Fireplace 

  
 

 
 

Sofa Socks Newspaper Cast Brush 

 
 

   

Books A pen Basket Cup Sandal 

  
 

  

Hat Accessories Teapot Chalk Chair 


